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 LITERARY SELECTION The Lady, or the Tiger?
Short Story by Frank R. Stockton

 EXPOSITORY SELECTION The Monty Hall Debate
Newspaper Article by John Tierney

 VISUAL Cartoon
Cartoon by Peter Steiner

KEYWORD: HML8-704VIDEO TRAILER

How we make decisions depends on the situation.  A simple coin toss 
can help you decide who goes first when playing a video game.  But you 
wouldn’t want to flip a coin when making a more important choice, such 
as which sport to play or which high school to attend.  In the story you 
are about to read, a decision has life-or-death consequences.

Triplet Connection
The literary selection that follows will explore how people make 
decisions, the role of laws in society, and what is really fair.  After you 
read “The Lady, or the Tiger?” you’ll read an expository selection that 
explores similar topics and a visual that is partly inspired by the story.

How do you make 

DECISIONS?

READING 6 Make inferences 
and draw conclusions about the 
elements of fiction. RC-8(E) 
Paraphrase texts in ways that 
maintain meaning and logical 
order. 

Triplet 
Study
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Meet the Author
 literary analysis: tone

Writers often express an attitude, or tone, toward the subject, 
setting, or characters they’re writing about.  A tone can often be 
described with one word, such as angry, proud, or playful.  Just 
as knowing a friend’s attitude can help you decide whether she’s 
serious or joking, knowing a writer’s tone can help you grasp his 
or her message.  To help you determine Frank R. Stockton’s tone, 
pay attention to the words and details he uses to describe 

• the characters—Do his descriptions of them suggest whether 
he thinks they’re smart or foolish, kind or cruel?

• the setting—Does he admire the society’s customs?
• the plot events—Does his language show that he takes the 

events seriously, or not?

 reading strategy: paraphrase

One good way to understand and remember what you read is 
to paraphrase it, or restate the writer’s language in your own 
words.  To paraphrase, follow these steps:

• Reread the passage, looking for the main ideas.
• Define unfamiliar words using context clues or a dictionary.
• Restate important ideas and details in your own words.  A good 

paraphrase should be about as long as the original text.

As you read, paraphrase difficult sections in your notebook. 

Line Numbers Paraphrase

1–4 Long ago, there lived a rough, cruel king. 
He had been influenced by forward-thinking 
cultures, but he was still uncivilized.

vocabulary in context

The following words help reveal Stockton’s opinion of his 
characters.  In your Reader/Writer Notebook, write a sentence 
for each of the vocabulary words.  Use a dictionary or the 
definitions in the following selection pages to help you. 

word 
list

anguished conventional progressiveness
aspire devious subordinate
assert impartial waver

Frank R. Stockton
1834–1902
Full of Fairy Tales 
Though today Frank R. Stockton’s most 
popular story is “The Lady, or the Tiger?” 
many of his other works were widely read 
during his lifetime.  Born near Philadelphia, 
Pennsylvania, Stockton began writing fairy 
tales as a child, later claiming that he did so 
because “my mind was full of them.”

Literary Sensation 
While still in high school, Stockton won a 
short story contest sponsored by a magazine.  
Later on in life, Stockton wrote stories for 
both adults and children.  “The Lady, or 
the Tiger?” caused a sensation among the 
American public.  The ending was debated in 
high schools, and Stockton received hundreds 
of letters from people seeking the solution.  
Unfortunately, Stockton did not like the story 
as much as his readers did; he felt it did not 
represent his best work.

background to the story

Historic Arena 
Much of the action in “The Lady, or the 
Tiger?” takes place in an amphitheater.  
One of the most famous amphitheaters in 
history is the Colosseum, built during the 
Roman empire in the year a.d. 72.  Capable 
of seating 50,000 people, this massive 
structure featured three levels of seating, 
wood floors, and an innovative canvas roof 
that brought in cool air from the outside.  
The Colosseum was the scene of gruesome 
“games” involving slaves, prisoners, or 
animals fighting gladiators (professionally 
trained swordsmen) to the death.  Although 
lightning and earthquakes destroyed large 
parts of the Colosseum over the years, much 
of it still stands today.

Complete the activities in your Reader/Writer Notebook.

Go to thinkcentral.com.
KEYWORD: HML8-705

Author 
Online

y

kcentral.com.
HML8-705

.

  705

TX_L08PE-u06s02-brLady.indd   705TX_L08PE-u06s02-brLady.indd   705 2/15/09   11:30:14 AM2/15/09   11:30:14 AM



I n the very olden time, there lived a semi-barbaric king, whose ideas, 
though somewhat polished and sharpened by the progressiveness of 

distant Latin neighbors, were still large, florid,1 and untrammeled,2 as became 
the half of him which was barbaric.3 He was a man of exuberant fancy, and, 
withal, of an authority so irresistible that, at his will, he turned his varied 
fancies into facts. He was greatly given to self-communing;4 and, when he and 
himself agreed upon anything, the thing was done. When every member of 
his domestic and political systems moved smoothly in its appointed course, 
his nature was bland and genial; but whenever there was a little hitch, and 
some of his orbs got out of their orbits, he was blander and more genial still, 
for nothing pleased him so much as to make the crooked straight, and crush 
down uneven places. a

Among the borrowed notions by which his barbarism had become 
semifixed was that of the public arena, in which, by exhibitions of manly 
and beastly valor, the minds of his subjects were refined and cultured.

10

 1. florid (flôrPGd): very ornate; flowery.
 2. untrammeled (On-trBmPEld): not limited or restricted.
 3. barbaric (bär-bArPGk): marked by crudeness or lack of restraint in taste, style, or manner.
 4. self-communing: the act of “talking” things over with oneself only.

LITERARY SELECTION

Spring (1894), Lawrence Alma-Tadema. Oil on 
canvas, 70¼˝ × 31½ .̋ The J. Paul Getty Museum, 

Los Angeles. (72.PA.3). © J. Paul Getty Trust. 

a

 
TONE

Based on the words he 
uses to describe the king, 
how do you think Stockton 
feels about this character? 

progressiveness 
(prE-grDsPGv-nGs) n. the 
state of advancing toward 
better conditions or new 
policies, ideas, or methods 

What do the details in 
this painting help you 
infer about the kingdom 
and its people?

the
or

Lady,
The

Tiger?
Frank R. Stockton

706 unit 6: style, voice, and tone
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But even here the exuberant and barbaric fancy asserted itself. The arena 
of the king was built, not to give the people an opportunity of hearing the 
rhapsodies of dying gladiators, nor to enable them to view the inevitable 
conclusion of a conflict between religious opinions and hungry jaws, but for 
purposes far better adapted to widen and develop the mental energies of the 
people. This vast amphitheater, with its encircling galleries, its mysterious 
vaults, and its unseen passages, was an agent of poetic justice, in which 
crime was punished, or virtue rewarded, by the decrees of an impartial and 
incorruptible chance.

When a subject was accused of a crime of sufficient importance to interest 
the king, public notice was given that on an appointed day the fate of the 
accused person would be decided in the king’s arena—a structure which well 
deserved its name; for, although its form and plan were borrowed from afar, 
its purpose emanated solely from the brain of this man, who, every barleycorn 
a king,5 knew no tradition to which he owed more allegiance than pleased 
his fancy, and who ingrafted on every adopted form of human thought and 
action the rich growth of his barbaric idealism. b

When all the people had assembled in the galleries and the king, surrounded 
by his court, sat high up on his throne of royal state on one side of the arena, he 
gave a signal, a door beneath him opened, and the accused subject stepped out 
into the amphitheater. Directly opposite him, on the other side of the enclosed 
space, were two doors, exactly alike and side by side. It was the duty and the 
privilege of the person on trial to walk directly to these doors and open one of 
them. He could open either door he pleased; he was subject to no guidance or 
influence but that of the aforementioned impartial and incorruptible chance. 
If he opened the one, there came out of it a hungry tiger, the fiercest and most 
cruel that could be procured, which immediately sprang upon him and tore 
him to pieces, as a punishment for his guilt. The moment that the case of the 
criminal was thus decided, doleful iron bells were clanged, great wails went 
up from the hired mourners posted on the outer rim of the arena, and the 
vast audience, with bowed heads and downcast hearts, wended slowly their 
homeward way, mourning greatly that one so young and fair, or so old and 
respected, should have merited so dire a fate.

But if the accused person opened the other door, there came forth from 
it a lady, the most suitable to his years and station that his majesty could 
select among his fair subjects; and to this lady he was immediately married, 
as a reward for his innocence. It mattered not that he might already possess 
a wife and family, or that his affections might be engaged upon an object 
of his own selection: the king allowed no such subordinate arrangements 
to interfere with his great scheme of retribution and reward. The exercises, 
as in the other instance, took place immediately and in the arena. Another 
door opened beneath the king, and a priest, followed by a band of choristers 
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 5. every barleycorn a king: a playful exaggeration of the expression “every ounce a king,” meaning 
“thoroughly kingly.”  (Grains of barley were formerly used as units of measurement.)

assert (E-sûrtP) v. to act 
forcefully; to take charge

impartial (Gm-pärPshEl) 
adj. not partial or biased; 
unprejudiced

 VISUAL

VOCABULARY

amphitheater 
(BmPfE-thCQE-tEr) n. an 
arena where contests 
and spectacles are held

subordinate
(sE-bôrPdn-Gt) adj. 
secondary; belonging 
to a lower rank

b

 
PARAPHRASE

Reread lines 25–32.  
Paraphrase this passage.  
Was the amphitheater 
used in the same way in 
this kingdom as it was 
elsewhere?  Explain.

708 unit 6: style, voice, and tone
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and dancing maidens blowing joyous airs on golden horns and treading an 
epithalamic measure,6 advanced to where the pair stood, side by side; and 
the wedding was promptly and cheerily solemnized.7 Then the gay brass 
bells rang forth their merry peals, the people shouted glad hurrahs, and the 
innocent man, preceded by children strewing flowers on his path, led his 
bride to his home.

This was the king’s semi-barbaric method of administering justice. Its 
perfect fairness is obvious. The criminal could not know out of which 
door would come the lady: he opened either he pleased, without having the 
slightest idea whether, in the next instant, he was to be devoured or married. 
On some occasions the tiger came out of one door and on some out of the 
other. The decisions of this tribunal8 were not only fair, they were positively 
determinate: the accused person was instantly punished if he found himself 
guilty; and, if innocent, he was rewarded on the spot, whether he liked it or 
not. There was no escape from the judgments of the king’s arena. c

60

70

 6. treading an epithalamic (DpQE-thE-lAPmGk) measure: dancing to wedding music.
 7. solemnized (sJlPEm-nFzdQ): celebrated or observed with dignity.
 8. tribunal (trF-byLPnEl): something that has the power to determine guilt or innocence.

c

 
PARAPHRASE

Reread lines 64–72.  
How would you explain 
the king’s “perfect” 
system of justice?

Head Study of a Tiger, Roland Wheelwright. Oil on board, 49.5 cm × 60.9 cm. 
Private collection. © Roland Wheelwright/Bridgeman Art Library.

Detail of Study of a Lady, Frederic Leighton. Oil on canvas, 25.5 cm × 19 cm. 
Private collection. © Bridgeman Art Library.

Language Coach
Connotations The 
images or feelings you 
connect to words are 
called connotations. 
In line 60, cheerily 
suggests smiles, while 
solemnized calls to 
mind seriousness.  
Why do you suppose 
Stockton describes the 
crowd’s behavior at 
the wedding in such a 
contradictory way?

Triplet Study: Literary Selection

 the lady, or the tiger? 709

TX_L08PE-u06s02-Lady.indd   709TX_L08PE-u06s02-Lady.indd   709 2/15/09   11:30:43 AM2/15/09   11:30:43 AM



The institution was a very popular one. When the people gathered together 
on one of the great trial days, they never knew whether they were to witness a 
bloody slaughter or a hilarious wedding. This element of uncertainty lent an 
interest to the occasion which it could not otherwise have attained. Thus, the 
masses were entertained and pleased, and the thinking part of the community 
could bring no charge of unfairness against this plan; for did not the accused 
person have the whole matter in his own hands?

T his semi-barbaric king had a daughter as blooming as his most florid 
fancies, and with a soul as fervent9 and imperious10 as his own. As is usual 

in such cases, she was the apple of his eye and was loved by him above all 
humanity. Among his courtiers was a young man of that fineness of blood and 
lowness of station common to the conventional heroes of romance who love 
royal maidens. This royal maiden was well satisfied with her lover, for he was 
handsome and brave to a degree unsurpassed in all this kingdom; and she loved 
him with an ardor that had enough of barbarism in it to make it exceedingly 
warm and strong. This love affair moved on happily for many months, until one 
day the king happened to discover its existence. He did not hesitate nor waver in 
regard to his duty in the premises. The youth was immediately cast into prison, 
and a day was appointed for his trial in the king’s arena. This, of course, was 
an especially important occasion; and his majesty, as well as all the people, was 
greatly interested in the workings and development of this trial. Never before 
had such a case occurred; never before had a subject dared to love the daughter 
of a king. In after-years such things became commonplace enough, but then they 
were, in no slight degree, novel and startling. d

The tiger-cages of the kingdom were searched for the most savage and 
relentless beasts, from which the fiercest monster might be selected for the 
arena; and the ranks of maiden youth and beauty throughout the land were 
carefully surveyed by competent judges, in order that the young man might 
have a fitting bride in case fate did not determine for him a different destiny. 
Of course, everybody knew that the deed with which the accused was charged 
had been done. He had loved the princess, and neither he, she, nor any one else 
thought of denying the fact; but the king would not think of allowing any fact 
of this kind to interfere with the workings of the tribunal, in which he took 
such great delight and satisfaction. No matter how the affair turned out, the 
youth would be disposed of; and the king would take an aesthetic11 pleasure 
in watching the course of events, which would determine whether or not the 
young man had done wrong in allowing himself to love the princess. e

The appointed day arrived. From far and near the people gathered, and 
thronged the great galleries of the arena, and crowds, unable to gain admittance, 
massed themselves against its outside walls. The king and his court were in their
places, opposite the twin doors,—those fateful portals, so terrible in their similarity.
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 9. fervent (fûrPvEnt): having or showing great emotion or zeal.
 10. imperious (Gm-pîrPC-Es): arrogantly domineering or overbearing.
 11. aesthetic (Ds-thDtPGk): concerning the artistic appreciation of beauty.

conventional
(kEn-vDnPshE-nEl) adj. 
conforming to established 
practice or accepted 
standards; traditional

waver (wAPvEr) v. 
to exhibit indecision; 
to hesitate

d

 
TONE

Reread lines 91–96.  
Stockton describes the 
citizens as being “greatly 
interested” in the “novel 
and startling” events 
that are unfolding.  In 
what way might this 
description be ironic, 
stating the opposite of 
what Stockton believes?

e

 
PARAPHRASE

Reread lines 102–109.  
What is the young man’s 
fate?  Rewrite this passage 
in your own words. 

710 unit 6: style, voice, and tone
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All was ready. The signal was given. A door beneath the royal party 
opened, and the lover of the princess walked into the arena. Tall, beautiful, 
fair, his appearance was greeted with a low hum of admiration and anxiety. 
Half the audience had not known so grand a youth had lived among them. 
No wonder the princess loved him! What a terrible thing for him to be there!

As the youth advanced into the arena, he turned, as the custom was, to 
bow to the king: but he did not think at all of that royal personage; his eyes 
were fixed upon the princess, who sat to the right of her father. Had it not 
been for the moiety12 of barbarism in her nature, it is probable that lady would 
not have been there; but her intense and fervid13 soul would not allow her to 
be absent on an occasion in which she was so terribly interested. From the 
moment that the decree had gone forth, that her lover should decide his fate 
in the king’s arena, she had thought of nothing, night or day, but this great 
event and the various subjects connected with it. Possessed of more power, 
influence, and force of character than any one who had ever before been 
interested in such a case, she had done what no other person had done—she 
had possessed herself of the secret of the doors. She knew in which of the 
two rooms, that lay behind those doors, stood the cage of the tiger, with 
its open front, and in which waited the lady. Through these thick doors, 
heavily curtained with skins on the inside, it was impossible that any noise or 
suggestion should come from within to the person who should approach to 
raise the latch of one of them; but gold, and the power of a woman’s will, had 
brought the secret to the princess. f

And not only did she know in which room stood the lady ready to emerge, 
all blushing and radiant, should her door be opened, but she knew who the 
lady was. It was one of the fairest and loveliest of the damsels of the court 
who had been selected as the reward of the accused youth, should he be 
proved innocent of the crime of aspiring to one so far above him; and the 
princess hated her. Often had she seen, or imagined that she had seen, this 
fair creature throwing glances of admiration upon the person of her lover, 
and sometimes she thought these glances were perceived and even returned. 
Now and then she had seen them talking together; it was but for a moment 
or two, but much can be said in a brief space; it may have been on most 
unimportant topics, but how could she know that? The girl was lovely, but 
she had dared to raise her eyes to the loved one of the princess; and, with 
all the intensity of the savage blood transmitted to her through long lines of 
wholly barbaric ancestors, she hated the woman who blushed and trembled 
behind that silent door. g

When her lover turned and looked at her, and his eyes met hers as she sat 
there paler and whiter than anyone in the vast ocean of anxious faces about 
her, he saw, by that power of quick perception which is given to those whose 
souls are one, that she knew behind which door crouched the tiger, and behind 
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 12. moiety (moiPG-tC): a portion.
 13. fervid (fûrPvGd): passionate.

f

 
TONE

Reread lines 119–136.  
What is Stockton’s 
attitude toward the 
princess?  Tell what 
words and details in 
the passage reveal this 
attitude.

g

 
TONE

Stockton frequently 
refers to barbarism in 
this story.  What does 
this reveal about his 
attitude toward the 
characters?

aspire (E-spFrP) v. to have 
a great ambition or an 
ultimate goal; to desire 
strongly

Triplet Study: Literary Selection
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which stood the lady. He had expected her to know it. He understood her 
nature, and his soul was assured that she would never rest until she had made 
plain to herself this thing, hidden to all other lookers-on, even to the king. 
The only hope for the youth in which there was any element of certainty was 
based upon the success of the princess in discovering this mystery; and the 
moment he looked upon her, he saw she had succeeded, as in his soul he knew 
she would succeed.

Then it was that his quick and anxious glance asked the question: 
“Which?” It was as plain to her as if he shouted it from where he stood. 
There was not an instant to be lost. The question was asked in a flash; it must 
be answered in another. 

160

Does the person in this 
painting match your 
idea of the princess in 
the story?  Explain why 
or why not.

Cleopatra (about 1888), John W. Waterhouse. Oil on canvas, 65.4 cm × 56.8 cm. © 2002 Christie’s Images Limited.
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Her right arm lay on the cushioned parapet14 before her. She raised her 
hand and made a slight, quick movement toward the right. No one but her 
lover saw her. Every eye but his was fixed on the man in the arena.

He turned, and with a firm and rapid step he walked across the empty 
space. Every heart stopped beating, every breath was held, every eye was fixed 
immovably upon that man. Without the slightest hesitation, he went to the 
door on the right and opened it.

Now, the point of the story is this: Did the tiger come out of that door, 
or did the lady?

The more we reflect upon this question, the harder it is to answer. It involves 
a study of the human heart which leads us through devious mazes of passion, 
out of which it is difficult to find our way. Think of it, fair reader, not as if the 
decision of the question depended upon yourself, but upon that hot-blooded, 
semi-barbaric princess, her soul at a white heat beneath the combined fires of 
despair and jealousy. She had lost him, but who should have him? h

How often, in her waking hours and in her dreams, had she started in wild 
horror, and covered her face with her hands as she thought of her lover opening 
the door on the other side of which waited the cruel fangs of the tiger!

But how much oftener had she seen him at the other door! How in her grievous 
reveries15 had she gnashed her teeth, and torn her hair, when she saw his start of 
rapturous16 delight as he opened the door of the lady! How her soul had burned 
in agony when she had seen him rush to meet that woman, with her flushing 
cheek and sparkling eye of triumph; when she had seen him lead her forth, his 
whole frame kindled with the joy of recovered life; when she had heard the glad 
shouts from the multitude, and the wild ringing of the happy bells; when she 
had seen the priest, with his joyous followers, advance to the couple, and make 
them man and wife before her very eyes; and when she had seen them walk away 
together upon their path of flowers, followed by the tremendous shouts of the 
hilarious multitude, in which her one despairing shriek was lost and drowned!

Would it not be better for him to die at once, and go to wait for her in the 
blessed regions of semi-barbaric futurity?

And yet, that awful tiger, those shrieks, that blood!
Her decision had been indicated in an instant, but it had been made after 

days and nights of anguished deliberation. She had known she would be 
asked, she had decided what she would answer, and, without the slightest 
hesitation, she had moved her hand to the right.

The question of her decision is one not to be lightly considered, and it is 
not for me to presume to set myself up as the one person able to answer it. 
And so I leave it with all of you: Which came out of the opened door—the 
lady, or the tiger? �
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 14. parapet (pBrPE-pGt): a low railing at the edge of a balcony.
 15. reveries (rDvPE-rCz): daydreams.
 16. rapturous (rBpPchEr-Es): filled with great joy; ecstatic.

devious (dCPvC-Es) adj. 
departing from the 
straight or direct course

anguished (BngPgwGsht) 
adj. tormented; 
distressed

h

 
PARAPHRASE

Reread lines 176–181.  
What is Stockton 
saying to his readers?  
Paraphrase this 
passage in your 
notebook.  Remember 
that to paraphrase 
well you will need to 
reread the passage 
and then restate the 
most important ideas 
and details in your 
own words.  If you 
have paraphrased the 
passage well, your 
paraphrase should be 
about as long as the 
original text.

 TEKS RC-8(E)
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After Reading

Comprehension
 1. Recall How do the citizens of the kingdom feel about the king’s method 

of justice?

 2. Recall What “crime” has the young man committed?

 3. Represent Reread lines 21–24 and 33–63.  Create a diagram of the arena.
Use information from the story to include at least three labels in your diagram.

Literary Analysis
 4. Examine a Story’s Ending What was surprising about the way “The Lady, or 

the Tiger?” ended?  Why did you expect something different?

 5. Identify Tone Consider the way Frank R. Stockton describes the place, time, 
characters, events, and customs in this kingdom.  Then describe his tone with 
one of these words: sarcastic, sad, serious, playful, bitter, anxious, sentimental, 
or curious.  Write the word in the top of a chart like the one shown, and support 
your choice with words and details about the characters, setting, and situation.

  

Tone:

Setting SituationCharacters

6. Explore Paraphrasing Choose two of the passages you paraphrased in your 
notebook.  What crucial information did you gain from paraphrasing these 
passages that helped you understand the story? 

 7. Evaluate Describe the king’s system of “justice.”  Is there anything just, or fair, 
about it?  Explain.

 8. Draw Conclusions Based on what you know about the princess, which door do 
you think she decides on?  Use details from the selection to support your response.

Extension and Challenge
 9. Literary Criticism Frank R. Stockton once said, “If you decide which it was—

the lady or the tiger—you find out what kind of person you are yourself.”  
What might your interpretation of the story show you about yourself and 
your view of human nature?

How do you make DECISIONS? 
Create a list of ways people commonly make decisions.  Be sure to put on 
your list both the way the princess makes her decision and the way the man 
who loves her makes his choice.

714 unit 6: style, voice, and tone

READING 6 Make inferences 
and draw conclusions about the 
elements of fiction. RC-8(E) 
Paraphrase texts in ways that 
maintain meaning and logical order.
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Triplet Study: Literary Selection

Vocabulary in Context
 vocabulary practice

Choose the word in each group that is most nearly opposite in meaning 
to the boldfaced word.

 1. impartial: (a) unbiased, (b) fair, (c) prejudiced, (d) objective
 2. assert: (a) deny, (b) claim, (c) declare, (d) stress  
 3. subordinate: (a) beneath, (b) second-in-command, (c) presiding, (d) assisting 
 4. conventional: (a) customary, (b) unusual, (c) accepted, (d) traditional
 5. waver: (a) hesitate, (b) falter, (c) pause, (d) continue
 6. devious: (a) straightforward, (b) cunning, (c) sneaky, (d) deceitful
 7. aspire: (a) plan, (b) hope, (c) attempt, (d) fail
 8. anguished: (a) tormented, (b) pained, (c) miserable, (d) pleased
 9. progressiveness: (a) narrow-mindedness, (b) forward-thinking, 

(c) acceptance, (d) tolerance

academic vocabulary in writing

The young man standing before the two doors has a plan of action in mind.  Do 
you agree with his strategy?  Explain why or why not in a paragraph, using at 
least one Academic Vocabulary word. 

vocabulary strategy: connotation and denotation

A denotation is the literal meaning of a word—that is, the definition found in 
a dictionary.  A word’s connotation is a feeling or attitude linked with a word.  
Connotations have a big impact on the meaning a word conveys.  For example, 
the vocabulary word conventional means “traditional.”  But it also connotes “old-
fashioned” or “unimaginative.”  Recognizing connotations will help you identify 
the tone of what you read.  If you don’t recognize the connotations of a word, 
use context clues to figure them out.

PRACTICE Show the difference in the connotations of the word pairs by writing 
a sentence for each word. 

 1. bland/simple 5. cunning/smart
 2. youthful/immature 6. adventurous/reckless
 3. fierce/strong 7. smell/stench
 4. disagree/clash 8. grueling/challenging

• achieve  • income  • individual  • strategy  • trend

Go to thinkcentral.com.
KEYWORD: HML8-715

Interactive
Vocabulary

anguished

aspire

assert

conventional

devious

impartial

progressiveness

subordinate

waver

the lady, or the tiger? 715

READING 2B Use context to clarify 
the meaning of unfamiliar or 
ambiguous words.
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LITERARY FOCUS: NARRATOR
A narrator is a person who tells a story. A story’s narrator may be a

character in the story. Another type of narrator is outside the story and

observes and reports on the action that takes place. We rely on a story’s

narrator to let us know what is going on. But what if the narrator can’t

be trusted? As you read “The Tell-Tale Heart,” decide whether or not its

narrator is truthful—or even sane.

IRONY: THE UNEXPECTED
Irony is a contrast between expectation and reality. Much of the horror

in “The Tell-Tale Heart” comes from Poe’s use of irony. Look for these

three basic kinds of irony as you read the story:

• Verbal irony What is said is the opposite of what is meant.

• Situational irony What happens is different from or even opposite

of what we expected.

• Dramatic irony We know something a character doesn’t know.

READING SKILLS: PREVIEWING
When you preview a selection, you look it over to see what lies ahead.

You might scan the title and skim a paragraph or two to get an idea of

the writer’s subject and style. Preview Poe’s story. What predictions can

you make?

My Predictions
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The Tell-Tale Heart by Edgar Allan Poe

Literary Skills
Understand

narrator;
understand

irony.

Reading Skills
Preview the

story.

Vocabulary
Skills

Identify
synonyms.
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acute (¥·kyºt√) adj.: sharp.

His nervousness increased his acute sense of
hearing.

vexed (vekst) v.: disturbed.

He was vexed by the old man’s eye.

sagacity (s¥·gas√¥·t≤) n.: intelligence and

good judgment.

He was proud of his powers and of his sagacity.

refrained (ri·fr†nd√) v.: held back.

Though furious, he refrained from action.

wary (wer√≤) adj.: cautious.

He was too wary to make a careless mistake.

suavity (swäv√¥·t≤) n.: smooth manner;

smoothness.

The police showed perfect suavity.

audacity (ô·das√¥·t≤) n.: boldness.

He was impressed with his own audacity.

vehemently (v≤√¥·m¥nt·l≤) adv.: forcefully.

He talked more vehemently, but he couldn’t
drown out the sound.

gesticulations (jes·tik≈yº·l†√◊¥nz) n.:

energetic gestures.

His violent gesticulations did not disturb the
police officers.

derision (di·ri¤√¥n) n.: ridicule.

He hated the smiling derision of the police.

CLARIFYING WORD MEANINGS: SYNONYMS
A synonym is a word that has the same or nearly the same meaning

as another word. When you learn a new word, take note of its 

synonyms. Knowing its synonyms will help you remember the new

word’s meaning.

In the sentences below, a synonym is provided in parentheses for each

boldface vocabulary word.

• “Above all was the sense of hearing acute (sharp).”

• “It was not the old man who vexed (annoyed) me, but his Evil Eye.”

• “I had been too wary (cautious) for that.”

• “I talked more quickly—more vehemently (forcefully); but the noise

steadily increased.”

• “Anything was more tolerable than this derision (ridicule)!”

PREVIEW SELECTION VOCABULARY
Become familiar with these words before you read “The Tell-Tale Heart.”
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True!—nervous—very, very dreadfully nervous I had been

and am; but why will you say that I am mad? The disease

had sharpened my senses—not destroyed—not dulled

them. Above all was the sense of hearing acute. I heard all

things in the heaven and in the earth. I heard many things

in hell. How, then, am I mad? Hearken! and observe how

healthily—how calmly I can tell you the whole story.

It is impossible to say how first the idea entered my

brain; but once conceived, it haunted me day and night.

Object1 there was none. Passion there was none. I loved the

old man. He had never wronged me. He had never given

me insult. For his gold I had no desire. I think it was his

eye! Yes, it was this! One of his eyes resembled that of a

10

Edgar Allan Poe

Re-read lines 1–7. Circle what
the narrator says he is not.
Underline how he intends to
prove he’s healthy. 
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1. object (äb√jikt) n.: purpose or goal.

How would you describe the
narrator’s reaction to the old
man (lines 8–17)? Underline
the idea that enters the 
narrator’s brain.

acute (¥·kyºt√) adj.: sharp;
sensitive; severe.
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vulture—a pale blue eye, with a film over it. Whenever it

fell upon me, my blood ran cold; and so by degrees—very

gradually—I made up my mind to take the life of the old

man and thus rid myself of the eye forever.

Now this is the point. You fancy me mad. Madmen

know nothing. But you should have seen me. You should

have seen how wisely I proceeded—with what caution—

with what foresight—with what dissimulation2 I went to

work! I was never kinder to the old man than during the

whole week before I killed him. And every night, about

midnight, I turned the latch of his door and opened it—

oh, so gently! And then, when I had made an opening

sufficient for my head, I put in a dark lantern, all closed,

closed, so that no light shone out, and then I thrust in my

head. Oh, you would have laughed to see how cunningly 

I thrust it in! I moved it slowly—very, very slowly, so that 

I might not disturb the old man’s sleep. It took me an hour

to place my whole head within the opening so far that I

could see him as he lay upon his bed. Ha! Would a madman

have been so wise as this? And then, when my head was

well in the room, I undid the lantern cautiously—oh, so

cautiously—cautiously (for the hinges creaked)—I undid 

it just so much that a single thin ray fell upon the vulture

eye. And this I did for seven long nights—every night just

at midnight—but I found the eye always closed; and so it

was impossible to do the work; for it was not the old man

who vexed me, but his Evil Eye. And every morning, when

the day broke, I went boldly into the chamber and spoke

courageously to him, calling him by name in a hearty tone

and inquiring how he had passed the night. So you see he

would have been a very profound3 old man, indeed, to
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2. dissimulation (di·sim≈yº·l†√◊¥n) n.: disguising of intentions or feel-
ings. (Look for a similar word at the end of the story.)

3. profound (pr£·f¡nd√) adj.: deeply intellectual.

In lines 18–33 the narrator
claims to have several quali-
ties that insane people don’t
have. Circle the qualities that
he mentions. In your opinion,
does having those qualities
prove his sanity—or not? 

vexed (vekst) v.: disturbed;
annoyed.

Pause at line 40. Do you
think the narrator will kill
the old man? Tell what you
think will happen. Base your
prediction on the details you
already know.



suspect that every night, just at twelve, I looked in upon

him while he slept.

Upon the eighth night I was more than usually cautious

in opening the door. A watch’s minute hand moves more

quickly than did mine. Never before that night had I felt the

extent of my own powers—of my sagacity. I could scarcely

contain my feelings of triumph. To think that there I was,

opening the door, little by little, and he not even to dream

of my secret deeds or thoughts. I fairly chuckled at the idea;

and perhaps he heard me; for he moved on the bed suddenly,

as if startled. Now you may think that I drew back—but no.

His room was as black as pitch with the thick darkness (for

the shutters were close fastened, through fear of robbers),

and so I knew that he could not see the opening of the

door, and I kept pushing it on steadily, steadily.

I had my head in, and was about to open the lantern,

when my thumb slipped upon the tin fastening, and the old

man sprang up in the bed, crying out—“Who’s there?”

I kept quite still and said nothing. For a whole hour I

did not move a muscle, and in the meantime I did not hear

him lie down. He was still sitting up in the bed listening—

just as I have done, night after night, hearkening to the

deathwatches4 in the wall.

Presently I heard a slight groan, and I knew it was the

groan of mortal terror. It was not a groan of pain or of

grief—oh, no!—it was the low, stifled sound that arises

from the bottom of the soul when overcharged with awe. I

knew the sound well. Many a night, just at midnight, when

all the world slept, it has welled up from my own bosom,

deepening, with its dreadful echo, the terrors that distracted

me. I say I knew it well. I knew what the old man felt, and

pitied him, although I chuckled at heart. I knew that he had
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4. deathwatches n.: beetles that burrow into wood and make tapping
sounds, which some people believe are a sign of approaching death.

Re-read lines 47–59. Why 
is it ironic that the old man
feared robbers? (What
should he have feared?)

Read the boxed passage at
least twice to appreciate the
author’s unique style—the
way he expresses himself.
Notice the kinds of words 
and sentences he uses—long,
short, simple, poetic, and 
so on. As you read aloud,
change the pace of your
reading to reflect the narra-
tor’s words. Decide which 
sentences you will read softly,
perhaps even in a whisper.
Pay special attention to Poe’s
use of italic type to show
emphasis, and dashes to show
abrupt changes in thought.

sagacity (s¥·gas√¥·t≤) n.: intel-
ligence and good judgment.



been lying awake ever since the first slight noise, when he

had turned in the bed. His fears had been ever since growing

upon him. He had been trying to fancy them causeless but

could not. He had been saying to himself—“It is nothing

but the wind in the chimney—it is only a mouse crossing

the floor,” or “It is merely a cricket which has made a single

chirp.” Yes, he had been trying to comfort himself with

these suppositions; but he had found all in vain. All in vain;

because Death, in approaching him, had stalked with his

black shadow before him and enveloped the victim. And it

was the mournful influence of the unperceived shadow that

caused him to feel—although he neither saw nor heard—to

feel the presence of my head within the room.

When I had waited a long time, very patiently, without

hearing him lie down, I resolved to open a little—a very,

very little crevice in the lantern. So I opened it—you cannot

imagine how stealthily, stealthily—until, at length, a single
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Study the art on this page.
How well do you think it
brings to life the scene
described in lines 76–83?
Explain.

Unperceived, in line 87, means
“not seen or detected.” Circle
the context clues that hint at
the word’s meaning.

This illustration and the illustration on page 180 are from a short movie
based on “The Tell-Tale Heart.”
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dim ray, like the thread of the spider, shot from out the

crevice and full upon the vulture eye.

It was open—wide, wide open—and I grew furious as

I gazed upon it. I saw it with perfect distinctness—all a dull

blue, with a hideous veil over it that chilled the very marrow

in my bones; but I could see nothing else of the old man’s

face or person, for I had directed the ray, as if by instinct,

precisely upon the damned spot.

And now have I not told you that what you mistake for

madness is but overacuteness of the senses?—now, I say,

there came to my ears a low, dull, quick sound, such as a

watch makes when enveloped in cotton. I knew that sound

well too. It was the beating of the old man’s heart. It

increased my fury, as the beating of a drum stimulates the

soldier into courage.

But even yet I refrained and kept still. I scarcely

breathed. I held the lantern motionless. I tried how steadily

I could maintain the ray upon the eye. Meantime the hellish

tattoo5 of the heart increased. It grew quicker and quicker

and louder and louder every instant. The old man’s terror

must have been extreme! It grew louder, I say, louder every

moment!—do you mark me well? I have told you that I am

nervous: So I am. And now at the dead hour of the night,

amid the dreadful silence of that old house, so strange a

noise as this excited me to uncontrollable terror. Yet for some

minutes longer I refrained and stood still. But the beating

grew louder, louder! I thought the heart must burst. And

now a new anxiety seized me—the sound would be heard

by a neighbor! The old man’s hour had come! With a loud

yell, I threw open the lantern and leaped into the room. He

shrieked once—once only. In an instant I dragged him to

the floor and pulled the heavy bed over him. I then smiled
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5. tattoo n.: steady beat.

Pause at line 108. What do
you think the narrator might
be hearing when he thinks
he hears the beating of the
old man’s heart?

refrained (ri·fr†nd√) v.: held
back.

Re-read lines 90–108. Under-
line three visual images,
details that help you picture
what is happening. Then,
circle three sound images,
details that help you hear
what is happening.



gaily to find the deed so far done. But, for many minutes,

the heart beat on with a muffled sound. This, however, did

not vex me; it would not be heard through the wall. At

length it ceased. The old man was dead. I removed the bed

and examined the corpse. Yes, he was stone, stone dead.

I placed my hand upon the heart and held it there many

minutes. There was no pulsation. He was stone dead. His

eye would trouble me no more.

If still you think me mad, you will think so no longer

when I describe the wise precautions I took for the conceal-

ment of the body. The night waned,6 and I worked hastily

but in silence. First of all I dismembered the corpse. I cut

off the head and the arms and the legs.

I then took up three planks from the flooring of the

chamber and deposited all between the scantlings.7 I then

replaced the boards so cleverly, so cunningly, that no

human eye—not even his—could have detected anything

wrong. There was nothing to wash out—no stain of any

kind—no blood spot whatever. I had been too wary for

that. A tub had caught all—ha! ha! 

When I had made an end of these labors, it was four

o’clock—still dark as midnight. As the bell sounded the

hour, there came a knocking at the street door. I went down

to open it with a light heart—for what had I now to fear?

There entered three men, who introduced themselves, with

perfect suavity, as officers of the police. A shriek had been

heard by a neighbor during the night; suspicion of foul play

had been aroused; information had been lodged at the

police office, and they (the officers) had been deputed8 to

search the premises.
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6. waned (w†nd) v.: gradually drew to a close.
7. scantlings n.: small beams of wood.
8. deputed (d≤·pyºt√id) v.: appointed.

Pause at line 145. What’s one
example of something that
the narrator has said—or
done—or felt—that is evi-
dence that he is mad?

wary (wer√≤) adj.: cautious.

suavity (swäv√¥·t≤) n.:
smoothness; politeness.

Tell what happens on the
eighth night (lines 47–133).
Be sure to include the reason
the narrator’s behavior
changes. Describe how he
commits the murder.

HR2PSE_G8_P1C5_170-203_ƒ.qxd  4/21/04  2:48 PM  Page 179



I smiled—for what had I to fear? I bade the gentlemen

welcome. The shriek, I said, was my own in a dream. The

old man, I mentioned, was absent in the country. I took my

visitors all over the house. I bade them search—search well.

I led them, at length, to his chamber. I showed them his

treasures, secure, undisturbed. In the enthusiasm of my

confidence, I brought chairs into the room and desired them

here to rest from their fatigues, while I myself, in the wild

audacity of my perfect triumph, placed my own seat upon

the very spot beneath which reposed the corpse of the victim.

The officers were satisfied. My manner had convinced

them. I was singularly at ease. They sat, and while I answered

cheerily, they chatted of familiar things. But, ere long, I felt

myself getting pale and wished them gone. My head ached,

and I fancied a ringing in my ears; but still they sat and still

chatted. The ringing became more distinct—it continued

and became more distinct: I talked more freely to get rid of
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Pause at line 166. The officers
seem satisfied that nothing
bad has happened in the
house. Will the narrator get
away with his crime? What
do you think will happen
next?

audacity (ô·das√¥·t≤) n.:
boldness.
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the feeling: but it continued and gained definitiveness—until,

at length, I found that the noise was not within my ears.

No doubt I now grew very pale—but I talked more

fluently and with a heightened voice. Yet the sound

increased—and what could I do? It was a low, dull, quick

sound—much such a sound as a watch makes when enveloped

in cotton. I gasped for breath—and yet the officers heard it

not. I talked more quickly—more vehemently; but the noise

steadily increased. I arose and argued about trifles, in a high

key and with violent gesticulations, but the noise steadily

increased. Why would they not be gone? I paced the floor 

to and fro with heavy strides, as if excited to fury by the

observation of the men—but the noise steadily increased.

Oh God! what could I do? I foamed—I raved—I swore! I

swung the chair upon which I had been sitting and grated

it upon the boards, but the noise arose over all and contin-

ually increased. It grew louder—louder—louder! And still

the men chatted pleasantly, and smiled. Was it possible they

heard not? Almighty God!—no, no! They heard!—they

suspected!—they knew!—they were making a mockery of

my horror!—this I thought, and this I think. But anything

was better than this agony! Anything was more tolerable

than this derision! I could bear those hypocritical smiles

no longer! I felt that I must scream or die!—and now—

again!—hark! louder! louder! louder! louder!—

“Villains!” I shrieked, “dissemble no more! I admit the

deed!—tear up the planks!—here, here!—it is the beating

of his hideous heart!”
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What is happening to the
narrator (lines 175–189)?
What does he think he
hears? What’s your explana-
tion for the sound he hears?

Poe once wrote that every
word in a story should create
a “single, overwhelming
impression.” In your opinion,
what impression was he try-
ing to create in this story?

vehemently (v≤√¥·m¥nt·l≤)
adv.: forcefully; passionately.

gesticulations
(jes·tik≈yº·l†√◊¥nz) n.:
energetic gestures.

derision (di·ri¤√¥n) n.:
contempt; ridicule.
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The Tell-Tale Heart

Narrator Evaluation Chart The narrator of “The Tell-Tale Heart” claims
that he is not mad. Do you agree? Fill out the graphic below by collecting
evidence from the story. Focus on the narrator’s thoughts, words, and
actions. Then, write whether or not you think the narrator is a reliable
source of information.
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Literary Skills
Analyze the

narrator.

Narrator

Sane

I believe the narrator is 

Mad
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Skills ReviewSkills Review

The Tell-Tale Heart

VOCABULARY AND COMPREHENSION

A. Synonyms Write the word from the Word Bank that best fits each

group of synonyms.

1. disturbed, annoyed, troubled

2. careful, cautious, leery

3. boldness, daring, brazenness

4. withheld, repressed, held back

5. forcefully, passionately, furiously

6. smoothness, politeness, fine manners

7. gestures, wild movements, spasms

8. scorn, ridicule, contempt

9. sharp, sensitive, severe

10. intelligence, smarts, good sense

B. Reading Comprehension Answer each question below.

1. Why does the narrator decide to kill the old man? 

2. Why does the narrator think he is not mad? 

3. Who arrives at the narrator’s door at night? Why have they come?

4. Why does the narrator finally confess to his crime? 

acute

vexed 

sagacity

refrained

wary

suavity

audacity

vehemently

gesticulations

derision

Word BankWord Bank

C
op

yr
ig

ht
 ©

 b
y 

H
ol

t,
R

in
eh

ar
t 

an
d 

W
in

st
on

.
A

ll 
ri

gh
ts

 r
es

er
ve

d.

Vocabulary
Skills
Identify
synonyms.
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■ Possible Answers to Skills Review

Vocabulary and Comprehension (page 169)
A. 1. insatiable

2. allotted
3. enthusiasm
4. reverberated

B. 1. Miep Gies is telling the story.
2. It is safe for Miep and Henk to visit the

Annex only at night, after all the workers have
gone home.

3. The people in the Annex receive news of the
outside world through the radio, specifically
through a program called Radio Orange.

4. At the end of the story, Miep finds herself
unable to sleep because she finally under-
stands the fear that the inhabitants of the
Annex feel.

The Tell-Tale Heart, page 172

Page 174
IDENTIFY
The narrator says he is not “mad.” He intends to
prove he’s healthy by showing “how calmly I can tell
you the whole story.”

INTERPRET
Possible response: The narrator’s reaction to the old
man is strange—the narrator is obssessed with the
old man’s eye.

The idea that enters the narrator’s brain is “to take
the life of the old man and thus rid myself of the eye
forever.”

Page 175
EVALUATE
The qualities the narrator mentions that he has, but
that insane people don’t have, include “how wisely I
proceeded—with what caution—with what fore-
sight—with what dissimulation I went to work.”
Opinions will vary. Some students will think these
qualities prove his sanity, and some will not.

PREDICT
Predictions will vary. Some students may say that the
narrator will kill the old man because the narrator is
persistent and patient as well as insane. Other stu-
dents may say that the narrator is too insane to
manage to kill the old man or that it is just too silly
to kill a man because you don’t like his eye.

Page 176
IDENTIFY
Possible answer: It is ironic because even as the old
man protects himself against robbers from outside,
he is about to be robbed of his life by someone
inside the house.

Page 177
WORD STUDY
Context clues that hint at the meaning of unper-
ceived: “shadow” (line 87); “caused him to feel” (line
88); and “he neither saw nor heard” (line 88).

EVALUATE
Responses will vary. Some students may think that
the weird nature of the painting reflects the weird
atmosphere of the story. Other students may be dis-
appointed by the picture, saying it is not how they
pictured the story’s scene at all.

Page 178
VISUALIZE
Visual images in lines 90–108 include “a single dim
ray, like the thread of the spider”; “It was open—
wide, wide open”; and “all a dull blue, with a
hideous veil over it.”

Sound images include “a low, dull, quick sound, such
as a watch makes when enveloped in cotton”; “beat-
ing of the old man’s heart”; and “the beating of a
drum.”

INTERPRET
Possible response: When he thinks he hears the beat-
ing of the old man’s heart, the narrator might be
hearing his own heart.

Page 179
RETELL
Possible retelling: The narrator slowly opens the
door. The old man moves; the narrator’s thumb
slips; the old man calls out; the narrator stays still for
an hour. The old man sits up listening; the old man
groans in terror; the narrator opens the lantern; a
ray falls on the hated eye. The narrator hears the old
man’s heart beating louder. He leaps into the room,
drags the old man to the floor, and suffocates him
with the bed.

INTERPRET
Possible responses: Evidence that the narrator is
mad: his decision to kill a man because he doesn’t
like his eye; his insistence that he hears the old man’s
heart beating louder and louder.C
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Page 180
PREDICT
Predictions will vary. Some students may think that
the narrator will get away with his crime, but most
will probably think his murderous behavior will
catch up with him.

Page 181
INFER
The narrator thinks he hears the murdered old
man’s heartbeat getting louder and louder.

Possible responses: The sound he hears is simply in
his imagination, or it is his own heartbeat.

INTERPRET
Answers will vary. Possible response: Poe was trying to
create an impression of horror or terror.

■ Possible Answers to Skills Practice

Narrator Evaluation Chart (page 182)
Sane—the narrator’s insistence on his sanity; his

careful planning; his ability to recount his story
Mad—the narrator’s decision to kill the old man

whom he loves, because he does not like his eye;
the narrator’s hearing the old man’s heartbeat
before and after he kills him; the narrator’s
increasing agitation

I believe the narrator is (1) a credible source of
information because we get the story from him in
spite of his madness; or (2) not a credible source
of information because he is too emotionally dis-
turbed to tell us what really happened.

■ Possible Answers to Skills Review

Vocabulary and Comprehension (page 183)
A. 1. vexed

2. wary
3. audacity
4. refrained
5. vehemently
6. suavity
7. gesticulations
8. derision
9. acute

10. sagacity

B. 1. The narrator decides to kill the old man
because the narrator hates the old man’s eye.

2. The narrator does not think he is mad
because he is able to recount his whole story

and because he was able to carefully plan the
murder.

3. Police officers arrive at the narrator’s door at
night. They have come because a neighbor
heard a scream and reported it to the police.

4. The narrator finally confesses to his crime
because he can’t stand the sound of the old
man’s heartbeat.

Raymond’s Run, page 184

Page 185
IDENTIFY
The narrator’s main responsibility in life is to look
after Raymond. Students find out in lines 5–6: “All I
have to do in life is mind my brother Raymond,
which is enough.”

IDENTIFY
Words and phrases in lines 7–20 that are dialect:
“any fool can see” (line 8); “a lot of smart mouths
got lots to say” (lines 10–11); “was minding him”
(line 12); “play the dozens” (line 14); “in my face”
(line 15).

Page 186
IDENTIFY
Squeaky is telling the story.

IDENTIFY
Squeaky thinks she’s going to beat Gretchen this year
because Gretchen has “short legs” and “freckles.” In
addition, Squeaky says, “No one can beat me and
that’s all there is to it.”

Page 188
INFER
Students can infer that success does not come easily
for Squeaky, but she is willing to work hard to
become successful.

Page 189
MAKE A JUDGMENT
At first, Squeaky thinks about getting out of the
girls’ way and letting them pass. Then Squeaky won-
ders if she should walk right past them. Finally, she
thinks about fighting them. Responses will vary as to
the best plan. Many students will probably think just
letting the girls pass is the best plan.
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Focus and Motivate

Selection Resources

Before Reading

The Monkey’s Paw
Short Story by W. W. Jacobs

Are you 
SUPERSTITIOUS?

Many people say they aren’t superstitious.  But those same people 
might own a lucky charm or get nervous on Friday the 13th.  Usually 
these superstitions are harmless, but sometimes they can interfere with 
a person’s life.  In the selection you are about to read, curiosity about 
the power of an unusual object brings unexpected consequences.

DISCUSS What kinds of superstitious behaviors do you or people 
you know believe in?  In a small group, brainstorm a list of common 
superstitions.  Then discuss which you think are harmless, and which 
might cause problems or interfere with someone’s life.  Share your 
findings with the class.

372

RL 4 Determine the meaning 
of words and phrases as they 
are used in a text, including 
figurative and connotative 
meanings. RL 6 Analyze how 
differences in points of view 
create effects.

Essential Course  
   of Study

ecos

Features on thinkcentral.com that 
support the selection include
• PowerNotes presentation 
• ThinkAloud models to enhance 

comprehension
• WordSharp vocabulary tutorials
• interactive writing and grammar 

instruction

Find it Online!

 RESOURCE MANAGER UNIT 3
Plan and Teach, pp. 69–76
Summary, pp. 77–78†‡*
Text Analysis and Reading 

Skill, pp. 79–82†*
Vocabulary, pp. 83–85*
Grammar in Context, p. 88

DIAGNOSTIC AND SELECTION 
TESTS
Selection Tests, pp. 103–106

 BEST PRACTICES TOOLKIT
Word Squares, p. E10
Visualizing, p. A11
Word Questioning, p. E9
New Word Analysis, p. E8
Read/Think Aloud, p. A34
Open Mind, p. D11

INTERACTIVE READER
ADAPTED INTERACTIVE READER
ELL ADAPTED INTERACTIVE READER

TECHNOLOGY 

 Teacher One Stop DVD-ROM

 Student One Stop DVD-ROM

 PowerNotes DVD-ROM

 Audio Anthology CD

 GrammarNotes DVD-ROM

 Audio Tutor CD

 ExamView Test Generator 
on the Teacher One Stop

* Resources for Differentiation † Also in Spanish ‡ In Haitian Creole and Vietnamese

See resources on the Teacher One Stop DVD-ROM and on thinkcentral.com.

  

RL  4 Determine the meaning of words and phrases 
as they are used in a text, including figurative 
and connotative meanings. RL 6 Analyze how 
differences in points of view create effects. 
L 1 Demonstrate command of the conventions 
of standard English grammar and usage when 
writing. L 4b Use common, grade-appropriate Latin 
roots as clues to the meaning of a word.

summary
An old friend, Sergeant-Major Morris, tells 
the Whites about a monkey’s paw that grants 
three wishes.  The Whites use the paw to wish 
for money, which they get, but as compen-
sation for their son’s death.  Eventually, Mr. 
White uses his last wish to end the tragic story.

 Are you
SUPERSTITIOUS?
To lead into the question, provide this defini-
tion of superstitious: “believing that some 
action not connected to a future event can 
influence the outcome of the event.”  Ask 
students what might lead someone to become 
superstitious.  Then have them work on the 
DISCUSS activity.

372-373_NA_L08TE-u03s3-brmonk.indd   372 2/1/11   2:22:57 AM



TeachMeet the Author

Complete the activities in your Reader/Writer Notebook.

W. W. Jacobs
1863–1943
Bored at the Bank 
William Wymark Jacobs grew up on the docks 
of London, where his father worked as a 
wharf manager.  As a young man, Jacobs was 
employed at a bank, a job he hated, calling 
it his “days of captivity.”  To pass the time, 
he began writing humorous short stories 
of ships and sailors.  Eventually, he began 
publishing his stories in magazines and 
soon became one of the most popular and 
respected writers of his time. 

A Frightening Classic 
Though most of Jacobs’s stories were 
humorous, he is most famous for his horror 
classic “The Monkey’s Paw,” which has been 
adapted numerous times for the stage, 
film, and television.  The story’s “steady, 
relentlessly building tension” makes it one of 
the most widely read horror stories in history.

background to the story
The British in India 
Like most of Jacobs’s stories, “The Monkey’s 
Paw” is set in Britain.  One of the characters 
is an officer in the British Army and served 
in India during the British occupation of 
the country.  The British first arrived in 
India in the 1600s, when the British East 
India Company established trading.  Their 
role changed dramatically after the Sepoy 
Mutiny of 1857–1858, in which Indian 
soldiers of the British Army revolted.  From 
then on, the British government controlled 
India through a system of governors and 
military outposts.  As a result, young men 
went to India to serve in the army.  British 
rule of India ended in 1947, and today, India 
is an independent nation.

 text analysis: mood
Mood is the feeling or atmosphere the writer creates for the 
reader.  There are as many moods as there are emotions— 
cheerful, gloomy, anxious.  Writers create mood through

• the choice of setting, including time and place
• imagery—descriptions that appeal to the reader’s senses
• conversations between characters

As you read “The Monkey’s Paw,” notice how the story makes 
you feel and which words or passages make you feel that way.

 reading skill: identify type of narrator
You have learned that a narrator is the voice that tells a story.  
A third-person narrator is not a character in the story, but, 
rather, an outside voice. Now you will learn that a third-person 
narrator may be objective or subjective.  An objective narrator
reports events in a factual way, without sharing any characters’ 
hidden thoughts or feelings.  A subjective narrator recounts 
events with a character’s thoughts, feelings, and observations.
 As you read “The Monkey’s Paw,” try to determine whether 
it is told by an objective narrator or a subjective one.  Use a 
chart to record the narrator’s observations.

Event Narrator’s Description 

Review: Predict

vocabulary in context
Choose the word that best completes each sentence.

word 
list

compensation fate peril
credulity grimace resignation

 1. The old woman’s ____ allowed the stranger to trick her.
 2. My creepy neighbor wanted ____ for his broken window.
 3. The  sailors faced great _____ as the storm approached.
 4. His ____ scared the children.
 5. Tom sighed with ____ upon realizing he was lost.
 6. Had she not been saved, she could have met a terrible ____.

Go to thinkcentral.com.
KEYWORD: HML8-373

Author 
Online

ule of India ended in 1947, and today, India
s an independent nation.

Go to thinkcentral.com.
KEYWORD: HML8-373

Author 
Online
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T E X T  A N A L Y S I S

 vocabulary in context
DIAGNOSE WORD KNOWLEDGE Have all 
students complete Vocabulary in Context.  
Check students’ answers.  (1. credulity;
2. compensation; 3. peril; 4. grimace;
5. resignation; 6. fate)  Preview selection 
vocabulary definitions:

compensation (kJmQpEn-sAPshEn) n. something, 
such as money, received as payment

credulity (krG-dLPlG-tC) n. a disposition to believe 
too readily

fate (fAt) n. a power that is thought to determine 
the course of events

grimace (grGmPGs) n. a facial expression of pain or 
disgust

peril (pDrPEl) n. danger
resignation (rDzQGg-nAPshEn) n. acceptance of 

something that is inescapable
 

PRETEACH VOCABULARY Use the 
following copy master to help students predict 
meanings.

 RESOURCE MANAGER—Copy Master
Vocabulary Study p. 83

Read aloud the first two sentences in Part A, 
emphasizing the word credulity.  Point out the 
context clue I would believe in anything.  Elicit 
possible meanings for credulity, such as “easy 
belief.” Repeat for the rest of the paragraph.

R E A D I N G  S K I L L

 Model the Skill: identify 
type of narrator

To model identifying the type of narrator, 
post this passage on the board:

Susannah was so nervous she could 
hardly eat her breakfast.  What if she 
failed? What if they all laughed at her?

Explain that the narrator in this passage 
is subjective, because the narrator reports 
the character’s thoughts and feelings.
GUIDED PRACTICE Ask students to identify 
the narrator of another familiar story.

RESOURCE MANAGER—Copy Master
Narrator p. 81

 Model the Skill: mood
Write this passage on the board:

As the rising sun sparkled on the lake, 
small waves lapped energetically against 
the hull of the boat.  My grandmother 
smiled.  “This is the best time of day,” 
she said.

Explain that a cheerful mood is created by 
setting details, the grandmother’s smile, 
and the grandmother’s words.
GUIDED PRACTICE Ask students to identify 
the mood of movies they’ve seen.  What 
details create each mood?

V O C A B U L A R Y  S K I L L

  the monkey’s paw 373

RL 4

RL 6

L 4
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Practice and Apply

ithout, the night was cold and wet, but in the small parlor of Laburnum 
Villa the blinds were drawn and the fire burned brightly. Father and 

son were at chess; the former, who possessed ideas about the game involving 
radical changes, putting his king into such sharp and unnecessary perils that 
it even provoked comment from the white-haired old lady knitting placidly by 
the fire.

“Hark at the wind,” said Mr. White, who, having seen a fatal mistake after 
it was too late, was amiably1 desirous of preventing his son from seeing it.

“I’m listening,” said the latter, grimly surveying the board as he stretched 
out his hand. “Check.”

“I should hardly think that he’d come tonight,” said his father, with his 
hand poised over the board.

“Mate,” replied the son.
“That’s the worst of living so far out,” bawled Mr. White, with sudden and 

unlooked-for violence; “of all the beastly, slushy, out-of-the-way places to live 
in, this is the worst. Pathway’s a bog,2 and the road’s a torrent.3 I don’t know 
what people are thinking about. I suppose because only two houses in the road 
are let,4 they think it doesn’t matter.” a

“Never mind, dear,” said his wife soothingly; “perhaps you’ll win the 
next one.”

10

20

 1. amiably (APmC-E-blC): in a friendly way.

 2. bog: a swamp.

 3. torrent (tôrPEnt): a swift-flowing stream.

 4. let: rented.

W. W. Jacobs

monkey’sthemonmon
I

a
 

MOOD 
Reread lines 1–18.  Note 
words and phrases that 
describe the setting.  
What feelings do these 
suggest?

peril (pDrPEl) n. danger

What can you infer 
about the object in the 
photograph?  Note the 
clues you use to make 
your inference.

374 unit 3 : setting and mood

differentiated instruction

for english language learners
Vocabulary Support Have students use Word 
Squares to study these words in the selection: 
somewhat (lines 67, 127), granted (lines 71, 157, 
266), persisted (line 73), depressing (line 141), 
attribute (line 161).

 BEST PRACTICES TOOLKIT—Transparency
Word Squares p. E10

for struggling readers
In combination with the Audio Anthology CD, 
use one or more Targeted Passages (pp. 377, 
378, 384) to ensure that students focus on key 
story events, concepts, and skills. 

T E X T  A N A L Y S I S  

a
 Model the Skill: mood

Point out words and phrases that describe 
the setting:
• “beastly, slushy, out-of-the-way places” 
• “Pathway’s a bog, and the road’s a 

torrent”
• “only two houses in the road are let”
Explain that these details create a dark, 
forlorn feeling.

read with a purpose
Help students set a purpose for reading.  Tell 
them to read “The Monkey’s Paw” to find 
out what happens when a man is given three 
wishes.

V O C A B U L A R Y

own the word
 peril: Ask students to answer this ques-

tion: When might a surfer be in peril? 
Possible answer: A surfer might be in peril 
when the waves get too big, when there 
are sharp rocks, or when sharks appear.

374 unit 3 : setting and mood 

RL 4

L 4
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interior of house from 1800s with 
brightly burning fire

father and son playing chess?

white-haired old lady knitting by fire?

old man opening door to tall, burly man

This selection on thinkcentral.com includes 
embedded ThinkAloud models—students 
“thinking aloud” about the story to model the 
kinds of questions a good reader would ask 
about a selection.

Reading Support

background
Talismans and Amulets In folk traditions 
around the world, an amulet is a charm or 
object that is said to protect the person who 
holds it and bring good luck.  A talisman (line 
100) is similar to an amulet, but it is thought 
to bring more than good luck.  It may have 
magical powers and may grant to its holder 
the power to make a wish that will come true.  

cultural connection 
Hinduism The monkey’s paw in the story is 
said to have had a spell put on it by a fakir 
(line 62).  In India, a fakir is a Hindu holy man 
who has devoted his life to the practice of his 
religion and may be able to perform miracu-
lous feats.  Hinduism is thought to be one of 
the oldest religions in the world, originating 
in what is now India in about 3000–2000 B.C.  
Today, it is the third-largest religion, and most 
of the world’s Hindus live in India.

Analyze Visuals

Possible answer: The object looks very old.  It 
looks like the skeletal remains of a hand.  Based 
on the title of the story, this object could be a 
monkey’s paw.

for advanced learners/pre–ap
W.  W. Jacobs wrote a lot of short stories, many 
of them humorous.  Encourage students to read 
a humorous story by this author and compare 
the mood.

for english language learners
Comprehension Support Have students read the Summary in their chosen language and gener-
ate ideas about (predict) the ending.  Read lines 1–20 aloud.  Discuss the setting, mood and 
characters.  Have students read the rest of the selection silently and identify the following as 
they listen to the Audio Anthology CD: 

beginning intermediate advanced advanced high
Identify words that 
convey a dark mood.

Identify words that 
convey suspense.

Identify images that 
convey suspense.

Identify dialogue 
(character’s words) 
that convey suspense.

 RESOURCE MANAGER—Copy Master
Summary pp. 77–78

 the monkey’s paw 375
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Mr. White looked up sharply, just in time to intercept a knowing glance 
between mother and son. The words died away on his lips, and he hid a guilty 
grin in his thin gray beard.

“There he is,” said Herbert White, as the gate banged loudly and heavy 
footsteps came toward the door.

The old man rose with hospitable haste, and opening the door, was heard 
condoling5 with the new arrival. The new arrival also condoled with himself, 
so that Mrs. White said, “Tut, tut!” and coughed gently as her husband entered 
the room, followed by a tall, burly man, beady of eye and rubicund of visage.6

“Sergeant-Major Morris,” he said, introducing him.
The sergeant-major shook hands, and taking the proffered seat by the fire, 

watched contentedly while his host brought out drinks and stood a small 
copper kettle on the fire.

He began to talk, the little family circle regarding with eager interest this 
visitor from distant parts, as he squared his broad shoulders in the chair and 
spoke of wild scenes and doughty7 deeds; of wars and plagues and strange 
peoples.

“Twenty-one years of it,” said Mr. White, nodding at his wife and son. 
“When he went away, he was a slip of a youth in the warehouse. Now look 
at him.”

“He don’t look to have taken much harm,” said Mrs. White politely.
“I’d like to go to India myself,” said the old man, “just to look round a bit, 

you know.”
“Better where you are,” said the sergeant-major, shaking his head. He put 

down the empty glass, and sighing softly, shook it again.
“I should like to see those old temples and fakirs and jugglers,” said the old 

man. “What was that you started telling me the other day about a monkey’s 
paw or something, Morris?”

“Nothing,” said the soldier hastily. “Leastways nothing worth hearing.”
“Monkey’s paw?” said Mrs. White curiously.
“Well, it’s just a bit of what you might call magic, perhaps,” said the 

sergeant-major off-handedly.
His three listeners leaned forward eagerly. The visitor absent-mindedly 

put his empty glass to his lips and then set it down again. His host filled it 
for him.

“To look at,” said the sergeant-major, fumbling in his pocket, “it’s just an 
ordinary little paw, dried to a mummy.”

He took something out of his pocket and proffered it. Mrs. White drew 
back with a grimace, but her son, taking it, examined it curiously. b

“And what is there special about it?” inquired Mr. White as he took it from 
his son, and having examined it, placed it upon the table.

 5. condoling (kEn-dIlPing): expressing sympathy.

 6. rubicund (rLPbG-kEnd) of visage (vGzPGj): with a ruddy complexion.

 7. doughty (douPtC): brave.

grimace (grGmPGs) n. a 
facial expression of pain 
or disgust

VISUAL
VOCABULARY

fakir (fE-kîrP) n. a Muslim 
or Hindu holy man

b
 

IDENTIFY TYPE OF 
NARRATOR
Have you learned 
anything about the 
characters that a keen 
observer could not have 
learned?  If so, jot down 
what you have learned.  
If not, make a mental 
note of that fact.

376 unit 3 : setting and mood

tiered discussion prompts
In lines 26–45, use these prompts to help stu-
dents understand who the visitor is and where 
he has come from:

Analyze Why is Mr. White so excited about 
Sergeant-Major Morris’s visit?  Possible 
answer: The sergeant-major brings tales of 
adventure and excitement into Mr. White’s 
quiet, predictable life.  Also, the two were 
boyhood friends.
Speculate Why does Sergeant-Major Morris 
say, “Better where you are”?  Possible 
answer: He doesn’t seem to have good 
memories of India.  Perhaps something 
unpleasant happened there.

b   Model the Skill: identify 
type of narrator

Point out that in lines 7–8, Mr. White’s in-
ner thoughts are revealed.  However, all the 
other information presented so far could 
have been gathered by a keen observer.

R E A D I N G  S K I L L

own the word
 grimace: Demonstrate a grimace and ask 

students to do the same.

for english language learners
Vocabulary Support Clarify the meanings of 
these words and expressions for students:  
• Without (line 1), “outside”
• Hark at the wind (line 7), “listen to the wind”
• proffered (lines 31, 58), “offered”
• a slip of a youth (line 39), “a slender young 

boy”

• Leastways (line 49), “at least”
• jarred (line 67), “seemed out of place”
• is wont to (line 69), “is accustomed or used to”
• eyeing him (line 83), “looking at him”

Demonstrate to students, and then have them 
practice with each other, the following actions 
and expressions: a knowing glance (line 21), a 
guilty grin (lines 22–23), hospitable haste (line 
26), watched contentedly (line 32), off-handedly 
(line 52), absent-mindedly (line 53).

differentiated instruction

376 unit 3 : setting and mood

V O C A B U L A R Y
L 4

RL 6
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“It had a spell put on it by an old fakir,” said the sergeant-major, “a very 
holy man. He wanted to show that fate ruled people’s lives, and that those 
who interfered with it did so to their sorrow. He put a spell on it so that three 
separate men could each have three wishes from it.” 

 
His manner was so impressive that his hearers were conscious that their light 

laughter jarred somewhat.
“Well, why don’t you have three, sir?” said Herbert White cleverly.
The soldier regarded him in the way that middle age is wont to regard 

presumptuous youth. “I have,” he said quietly, and his blotchy face whitened.
“And did you really have the three wishes granted?” asked Mrs. White.
“I did,” said the sergeant-major, and his glass tapped against his strong teeth.
“And has anybody else wished?” persisted the old lady.
“The first man had his three wishes. Yes,” was the reply; “I don’t know what 

the first two were, but the third was for death. That’s how I got the paw.”
His tones were so grave that a hush fell upon the group.
“If you’ve had your three wishes, it’s no good to you now, then, Morris,” said 

the old man at last. “What do you keep it for?”
The soldier shook his head. “Fancy, I suppose,” he said slowly. “I did have 

some idea of selling it, but I don’t think I will. It has caused enough mischief 
already. Besides, people won’t buy. They think it’s a fairy tale, some of them; and 
those who do think anything of it want to try it first and pay me afterward.”

“If you could have another three wishes,” said the old man, eyeing him 
keenly, “would you have them?”

“I don’t know,” said the other. “I don’t know.”
He took the paw, and dangling it between his forefinger and thumb, 

suddenly threw it upon the fire. White, with a slight cry, stooped down and 
snatched it off.

“Better let it burn,” said the soldier solemnly.
“If you don’t want it, Morris,” said the other, “give it to me.”
“I won’t,” said his friend doggedly. “I threw it on the fire. If you keep it, don’t 

blame me for what happens. Pitch it on the fire again like a sensible man.” c
The other shook his head and examined his new possession closely. “How 

do you do it?” he inquired.
“Hold it up in your right hand and wish aloud,” said the sergeant-major, 

“but I warn you of the consequences.”
“Sounds like the Arabian Nights,”8 said Mrs. White, as she rose and began 

to set the supper. “Don’t you think you might wish for four pairs of hands 
for me?”

Her husband drew the talisman9 from his pocket, and then all three burst 
into laughter as the sergeant-major, with a look of alarm on his face, caught 
him by the arm.

“If you must wish,” he said gruffly, “wish for something sensible.” d

 8. Arabian Nights: a famous collection of Asian stories.

 9. talisman (tBlPGs-mEn): an object thought to have magical powers.

fate (fAt) n. a power that 
is thought to determine 
the course of events

c
 

MOOD 
What feeling do you 
get from the dialogue 
between the Whites and 
Sergeant-Major Morris?

d
 

PREDICT
What, if anything, do 
you think Mr. White will 
wish for?

 the monkey’s paw 377

for struggling readers
Comprehension Support [paired option] 
Encourage students to complete a Visualizing 
web to assist their comprehension of pages 
376 and 377.  Have them make notes on the 
web about the setting, the characters, and 
the characters’ relationships.  After students 
have completed their webs, discuss their 
impressions of the White family. 

BEST PRACTICES TOOLKIT—Transparency
Visualizing p. A11

1 Targeted Passage [Lines 62–103]
This passage introduces the source of conflict 
in the story: the monkey’s paw.
• What did the holy man want to show by 

putting a spell on the monkey’s paw? 
(lines 62–65)

• What power does the paw have? (lines 64–65)
• What attitude do the Whites have toward 

the paw?  (lines 97–102)

revisit the big question
Are you 
 SUPERSTITIOUS?
Discuss In lines 62–75, do you think the 
sergeant-major is being superstitious about 
the monkey’s paw?  Why or why not?  Possible 
answers: 
• Yes, because a monkey’s paw cannot contain 

real power.  
• No, because he seems to have had some

experience with the monkey’s paw that 
justifies his beliefs.

V O C A B U L A R Y 

own the word
 fate: Tell students that fate is a power 

thought to determine the course of 
events; its antonym is chance.  Ask stu-
dents to use both words in a sentence.  
Possible answer: Was it merely chance 
that Serena bumped into Julio on the bus, 
or was it fate?

T E X T  A N A L Y S I S

c
 mood

Possible answer: The dialogue adds to the 
suspenseful mood.  The sergeant-major 
is very vague in his answers about the 
monkey’s paw, but he makes it clear that it 
can bring only bad luck to those who use it.  
This makes the reader feel concerned for the 
Whites, who show interest in the paw.

R E A D I N G  S T R A T E G Y :  Review

d  predict
Students’ answers will vary.  They may 
predict that since Mr. White does not be-
lieve in the power of the paw, he will wish 
for something trivial.

Targeted Passage1
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Mr. White dropped it back in his pocket, and placing chairs, motioned his 
friend to the table. In the business of supper the talisman was partly forgotten, 
and afterward the three sat listening in an enthralled fashion to a second 
installment of the soldier’s adventures in India.

“If the tale about the monkey’s paw is not more truthful than those he has 
been telling us,” said Herbert, as the door closed behind their guest, just in 
time for him to catch the last train, “we shan’t make much out of it.”

“Did you give him anything for it, Father?” inquired Mrs. White, regarding 
her husband closely.

“A trifle,” said he, coloring slightly. “He didn’t want it, but I made him take 
it. And he pressed me again to throw it away.”

“Likely,” said Herbert, with pretended horror. “Why, we’re going to be rich, 
and famous, and happy. Wish to be an emperor, Father, to begin with; then 
you can’t be henpecked.”

He darted round the table, pursued by the maligned Mrs. White armed 
with an antimacassar.10

Mr. White took the paw from his pocket and eyed it dubiously. “I don’t 
know what to wish for, and that’s a fact,” he said slowly. “It seems to me I’ve 
got all I want.”

“If you only cleared the house, you’d be quite happy, wouldn’t you?” said 
Herbert, with his hand on his shoulder. “Well, wish for two hundred pounds, 
then; that’ll just do it.”

His father, smiling shamefacedly at his own credulity, held up the talisman, 
as his son, with a solemn face, somewhat marred by a wink at his mother, sat 
down at the piano and struck a few impressive chords.

“I wish for two hundred pounds,” said the old man distinctly. 
A fine crash from the piano greeted the words, interrupted by a shuddering 

cry from the old man. His wife and son ran toward him.
“It moved,” he cried, with a glance of disgust at the object as it lay on the 

floor. “As I wished, it twisted in my hand like a snake.” e
“Well, I don’t see the money,” said his son, as he picked it up and placed it 

on the table, “and I bet I never shall.”
“It must have been your fancy, father,” said his wife, regarding him anxiously.
He shook his head. “Never mind, though; there’s no harm done, but it gave 

me a shock all the same.”
They sat down by the fire again. Outside, the wind was higher than ever, 

and the old man started nervously at the sound of a door banging upstairs. A 
silence unusual and depressing settled upon all three, which lasted until the 
old couple rose to retire for the night. f

“I expect you’ll find the cash tied up in a big bag in the middle of your bed,” 
said Herbert, as he bade them good-night, “and something horrible squatting up 
on top of the wardrobe11 watching you as you pocket your ill-gotten gains.”

 10. antimacassar (BnPtG-mE-kBsQEr): a cloth placed over an arm or back of a chair.

 11. wardrobe: a piece of furniture that serves as a closet.

e
 

PREDICT
What do you think will 
happen as a result of Mr. 
White’s first wish?  Why?

credulity  (krG-dLPlG-tC) n.  
a disposition to believe 
too readily

f
 

MOOD 
Reread lines 130–142.  
Note the imagery 
in these lines. To 
what senses does it 
appeal?  Explain how it 
contributes to the mood.  

378 unit 3 : setting and mood

T E X T  A N A L Y S I S

f
 mood

Possible answer: The images in this pas-
sage, such as “shuddering cry,” “glance of 
disgust,” and “twisted in my hand like a 
snake,” appeal to the senses of hearing, 
sight, and touch.  They help to create a dark 
and foreboding mood.  They suggest that 
something evil and strange is associated 
with the paw.
IF STUDENTS NEED HELP . . . Remind 
students that imagery consists of words 
and phrases that appeal to readers’ senses.  
Encourage students to make a picture in 
their minds as they read this scene and to 
explore how it makes them feel.  

R E A D I N G  S T R A T E G Y :  Review

e  predict
Students’ predictions will vary but should 
demonstrate an understanding of the 
potential for danger associated with the 
monkey’s paw.  Something bad might hap-
pen because the paw’s movement is scary 
and suggests that the paw does have magi-
cal power.

V O C A B U L A R Y

own the word
 credulity: Why does Mr. White “smile 

shamefacedly at his own credulity? 
Possible answer: He is a bit embarrassed 
to think that the monkey’s paw may have 
magical powers.

for english language learners
Vocabulary Support Have students use context 
clues to determine the meanings of these 
words and phrases:
• a trifle (line 113), “something of little value”
• pressed me (line 114), “put pressure on me”
• cleared the house (line 123), “didn’t owe any 

money on the house”
• fancy (line 136), “imagination” 
• retire (line 142), “go to bed”

for struggling readers
2  Targeted Passage [Lines 120–142]

This passage presents a key event: Mr. White 
makes a wish on the monkey’s paw.
• Why does Mr. White decide to make a wish? 

(lines 123–125)
• What happens when Mr. White uses the paw 

to make his wish? (lines 130–133)
• How does the family’s mood change after 

Mr. White wishes on the monkey’s paw? 
(lines 139–142)

for advanced learners/pre–ap
Analyze Mood Point out that, beginning on the 
very first page, the mood of the story alternates 
between light and dark.  Have students identify 
light and dark passages throughout the story, 
noting specific details.  Invite them to discuss 
the effect this changing mood has on the reader. 

differentiated instruction

Targeted Passage2

378 unit 3 : setting and mood
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He sat alone in the darkness, gazing at the dying fire, and seeing faces in it. 
The last face was so horrible and so simian12 that he gazed at it in amazement. 
It got so vivid that, with a little uneasy laugh, he felt on the table for a glass 
containing a little water to throw over it. His hand grasped the monkey’s paw, 
and with a little shiver he wiped his hand on his coat and went up to bed. g

II
n the brightness of the wintry sun next morning as it streamed over 
the breakfast table he laughed at his fears. There was an air of prosaic13 

wholesomeness about the room which it had lacked on the previous night, and 
the dirty, shriveled little paw was pitched on the sideboard14 with a carelessness 
which betokened no great belief in its virtues.15 

150

 12. simian (sGmPC-En): monkey- or ape-like.

 13. prosaic (prI-zAPGk): ordinary.

 14. sideboard: a piece of furniture used to store linens and dishes.

 15. virtues: powers.

g
 

IDENTIFY TYPE OF 
NARRATOR
What have you just 
learned about Mr. 
White?  Would this have 
come from an objective 
or subjective narrator? 

What do you see in 
the fire?  How does 
this compare to what 
Herbert sees?

 the monkey’s paw 379

for struggling readers
Predict Have students review the predictions 
they’ve made so far.  Ask students to share 
some of their predictions.  If students are 
having difficulty formulating predictions, sug-
gest that they use sentence frames such as “I 
wonder if ” and “If , then .” 

Develop Reading Fluency Have students 
practice capturing the mood by reading this 
page aloud.  Tell students to clarify any words 
they do not know how to pronounce, making 
notes to help themselves as necessary.

 RESOURCE MANAGER—Copy Master
Reading Fluency p. 89

Analyze Visuals

Possible answer: There is a monkey’s face in 
the fire.  The last face Herbert sees also looks 
like a monkey.

revisit the big question
Are you 
 SUPERSTITIOUS?
Discuss In lines 146–150, how does this pas-
sage show that Herbert is fighting a super-
stitious feeling about the monkey’s paw?  
Possible answer: He sees a monkey’s face in 
the fire, and he gives a little laugh because he 
wants to believe it’s only his imagination at 
work.  However, when he reaches for water to 
douse the fire, he grasps the monkey’s paw by 
mistake, and it makes him shiver.  He is begin-
ning to fear its power.

R E A D I N G  S T R A T E G Y

g   identify type of 
narrator

Possible answer: Students should note that 
they have learned what Herbert saw in the 
fire and that he wanted to throw water on 
the blaze to blot out the image.  This type of 
information could only come from a subjec-
tive narrator because an objective narrator 
does not reveal a character’s hidden experi-
ences, thoughts, and motives.  An objective 
narrator only notes what he or she can 
observe from outside the characters.

 the monkey’s paw 379
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“I suppose all old soldiers are the same,” said Mrs. White. “The idea of our 
listening to such nonsense! How could wishes be granted in these days? And if 
they could, how could two hundred pounds hurt you, father?”

“Might drop on his head from the sky,” said the frivolous16 Herbert.
“Morris said the things happened so naturally,” said his father, “that you 

might if you so wished attribute it to coincidence.”
“Well, don’t break into the money before I come back,” said Herbert as he 

rose from the table. “I’m afraid it’ll turn you into a mean, avaricious17 man, 
and we shall have to disown you.”

His mother laughed, and following him to the door, watched him down 
the road; and returning to the breakfast table, was very happy at the expense 
of her husband’s credulity. All of which did not prevent her from scurrying 
to the door at the postman’s knock, when she found that the post brought a 
tailor’s bill.

“Herbert will have some more of his funny remarks, I expect, when he 
comes home,” she said, as they sat at dinner.

“I dare say,” said Mr. White, “but for all that, the thing moved in my hand; 
that I’ll swear to.”

“You thought it did,” said the old lady soothingly.
“I say it did,” replied the other. “There was no thought about it; I had just—

What’s the matter?”
His wife made no reply. She was watching the mysterious movements of a 

man outside, who, peering in an undecided fashion at the house, appeared to 
be trying to make up his mind to enter. In mental connection with the two 
hundred pounds, she noticed that the stranger was well dressed, and wore a silk 
hat of glossy newness. Three times he paused at the gate, and then walked on 
again. The fourth time he stood with his hand upon it, and then with sudden 
resolution flung it open and walked up the path. Mrs. White at the same 
moment placed her hands behind her, and hurriedly unfastening the strings of 
her apron, put that useful article of apparel beneath the cushion of her chair.

She brought the stranger, who seemed ill at ease, into the room. He gazed at 
her furtively, and listened in a preoccupied fashion as the old lady apologized 
for the appearance of the room, and her husband’s coat, a garment which he 
usually reserved for the garden. She then waited patiently for him to broach his 
business, but he was at first strangely silent. h

 
“I—was asked to call,” he said at last, and stooped and picked a piece of 

cotton from his trousers. “I come from Maw and Meggins.”
The old lady started. “Is anything the matter?” she asked breathlessly. “Has 

anything happened to Herbert? What is it? What is it?”
Her husband interposed. “There, there, mother,” he said hastily. “Sit down, 

and don’t jump to conclusions. You’ve not brought bad news, I’m sure, sir;” 
and he eyed the other wistfully.

 16. frivolous (frGvPE-lEs): inappropriately silly.

 17. avaricious (BvQE-rGshPes): greedy.

h
 

PREDICT
Reread lines 177–190.  
Why do you think the 
man comes to see the 
Whites? 

Language Coach
Prefixes A prefix is a 
word part added to the 
beginning of a word to 
form a new word.  For 
example, in line 164 
you will find the word 
disown, which contains 
the prefix dis-, meaning 
“to undo, do the 
opposite, or free from.”  
Based on the meaning 
of this prefix, what 
do you think disown
means?

380 unit 3 : setting and mood

tiered discussion prompts
In lines 156–190, use these prompts to help 
students understand each family member’s at-
titude about the power of the monkey’s paw:

Interpret Why does Mrs. White say that 
they were listening to nonsense the night 
before?  Possible answer: She doesn’t believe 
wishes can be granted.  Even if this one is 
granted, she questions how 200 pounds 
could hurt them.
Analyze Does Mrs. White’s statement 
seem ominous?  Why or why not?  Possible 
answer: Yes, because after she asks the 
question about how 200 pounds could hurt 
Mr. White, readers begin to wonder how it 
might.  The sergeant-major indicated that 
other people’s wishes had had unexpected 
and unpleasant results.
Speculate Why do you think the man passes 
by the Whites’ gate three times?  Possible 
answer: He may not be sure it is the right 
house, or he may be uncomfortable about 
talking to the Whites and is putting it off as 
long as possible. 

h  predict
Have students add this prediction to their 
charts.  Students’ answers will vary, but 
they should make a connection between 
the man’s visit and Mr. White’s wish.
IF STUDENTS NEED HELP . . . Make sure 
students understand that this visit from a 
stranger is perceived to be very unusual.

R E A D I N G  S T R A T E G Y :  Review

for english language learners
Vocabulary Support Have students use Word 
Questioning to determine the meanings of 
these words and phrases:
• break into the money (line 162), “spend the 

money”
• was very happy at the expense of her hus-

band’s credulity (lines 166–167), “joked about 
her husband’s belief (in the paw’s power)”

• ill at ease (line 186), “uncomfortable, 
nervous”

• broach (line 189), “state”
• jump to conclusions (line 196), “make hasty 

judgments”
• broke off (line 204), “stopped speaking”

 BEST PRACTICES TOOLKIT—Transparency
Word Questioning p. E9

Language Coach
Prefixes Accept any answer that comes 
close to correctly defining disown, which 
means “to break off a connection to some-
body.”  Then brainstorm with students other 
words with the prefix dis-, such as distrust, 
disabled, disappear.  Discuss how each word 
relates to the meaning of dis-.

differentiated instruction

380 unit 3 : setting and mood
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“I’m sorry—” began the visitor.
“Is he hurt?” demanded the mother wildly.
The visitor bowed in assent. “Badly hurt,” he said quietly, “but he is not in 

any pain.”
“Oh!” said the old woman, clasping her hands. “Thank goodness for that! 

Thank—”
She broke off suddenly as the sinister meaning of the assurance dawned 

upon her and she saw the awful confirmation of her fears in the other’s averted 
face. She caught her breath, and turning to her slower-witted husband, laid her 
trembling old hand upon his. There was a long silence. i

“He was caught in the machinery,” said the visitor at length in a low voice.
“Caught in the machinery,” repeated Mr. White, in a dazed fashion, “yes.”
He sat staring blankly out at the window, and taking his wife’s hand 

between his own, pressed it as he had been wont to do in their old courting 
days nearly forty years before.

“He was the only one left to us,” he said, turning gently to the visitor. “It 
is hard.”

The other coughed, and rising, walked slowly to the window. “The firm 
wished me to convey their sincere sympathy with you in your great loss,” he 
said, without looking round. “I beg that you will understand I am only their 
servant and merely obeying orders.”

There was no reply; the old woman’s face was white, her eyes staring, and 
her breath inaudible; on the husband’s face was a look such as his friend the 
sergeant might have carried into his first action.

“I was to say that Maw and Meggins disclaim all responsibility,” continued 
the other. “They admit no liability at all, but in consideration of your son’s 
services, they wish to present you with a certain sum as compensation.”  

Mr. White dropped his wife’s hand, and rising to his feet, gazed with a look 
of horror at his visitor. His dry lips shaped the words, “How much?”

“Two hundred pounds,” was the answer.
Unconscious of his wife’s shriek, the old man smiled faintly, put out his 

hands like a sightless man, and dropped, a senseless heap, to the floor. j

III
n the huge new cemetery, some two miles distant, the old people buried 
their dead, and came back to a house steeped in shadow and silence. It was 

all over so quickly that at first they could hardly realize it, and remained in a 
state of expectation as though of something else to happen—something else 
which was to lighten this load, too heavy for old hearts to bear. 

But the days passed, and expectation gave place to resignation—the 
hopeless resignation of the old, sometimes miscalled apathy. Sometimes they 
hardly exchanged a word, for now they had nothing to talk about, and their 
days were long to weariness.

i
 

MOOD 
Think about the news 
the stranger reveals 
during his conversation 
with the Whites.  What 
emotions do you feel as 
a result of this news?

compensation 
(kJmQpEn-sAPshEn) n. 
something, such as 
money, received as 
payment

j
 

PREDICT
Did your prediction 
about what would result 
from Mr. White’s first 
wish come true? 

resignation 
(rDzQGg-nAPshEn) n. 
acceptance of something 
that is inescapable

 
 

GRAMMAR IN 
CONTEXT
In line 222, W. W. Jacobs 
correctly makes the 
verb disclaim plural in 
number to agree with 
its compound subject, 
“Maw and Meggins.”

 the monkey’s paw 381

for english language learners
Language: Legal Terminology Make sure 
students understand that when the man says 
“Maw and Meggins disclaim all responsibil-
ity” and “admit no liability” (lines 222–223), 
it means that the company feels it is not at 
fault for Herbert’s death.  However, the com-
pany offers the Whites 200 pounds because 
their son died while on the job. 

for struggling readers
Comprehension Support [paired option] 
Review the concept of foreshadowing, when a 
writer hints about something that will 
happen later in the story.  Have students 
reread lines 156–161.  Ask student pairs to 
identify and list the phrases that seem to be 
clues about what happens next.  In a class 
discussion, have students share the clues they 
noted.  Encourage them to add clues 
to their lists as they continue to read.

T E X T  A N A L Y S I S

i
 mood

The stranger reveals that Herbert has died.  
Students may note feelings of sadness, 
surprise, anxiety, or puzzlement. 

 grammar 
in context

Subject-Verb Agreement Remind students 
that the subject and verb in a clause must 
agree in number and that they should use 
plural verbs with most compound subjects.  
A good way to confirm that a  plural verb is 
needed is to substitute the pronoun they for 
the compound subject.  For  example:  
Maw and Meggins disclaim—They disclaim 

R E A D I N G  S T R A T E G Y :  Review

j  predict
Students should review their notes about 
the first wish and reread the text, if neces-
sary, to find out if they were correct.

V O C A B U L A R Y 

own the word
• compensation: Point out that compen-

sate is the verb form of compensation.  
Ask: Do you think any amount of money 
can compensate the Whites for the loss 
of their son? Possible answer: No amount 
of money can compensate parents for 
their child’s death. 

• resignation: Ask students why the 
Whites eventually respond to their son’s 
death with resignation. Possible answer: 
They can’t change the facts, so they must 
accept that he has died.

 the monkey’s paw 381
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It was about a week after that the old man, waking suddenly in the night, 
stretched out his hand and found himself alone. The room was in darkness, 
and the sound of subdued weeping came from the window. He raised himself 
in bed and listened.

“Come back,” he said tenderly. “You will be cold.”
“It is colder for my son,” said the old woman, and wept afresh.
The sound of her sobs died away on his ears. The bed was warm, and his 

eyes heavy with sleep. He dozed fitfully, and then slept until a sudden wild cry 
from his wife awoke him with a start.

“The paw! ” she cried wildly. “The monkey’s paw!”
He started up in alarm. “Where? Where is it? What’s the matter?”
She came stumbling across the room toward him. “I want it,” she said 

quietly. “You’ve not destroyed it?” k
“It’s in the parlor, on the bracket,” he replied, marveling. “Why?”
She cried and laughed together, and bending over, kissed his cheek.
“I only just thought of it,” she said hysterically. “Why didn’t I think of it 

before? Why didn’t you think of it?”
“Think of what?” he questioned.
“The other two wishes,” she replied rapidly. “We’ve only had one.”
“Was not that enough?” he demanded fiercely.
“No,” she cried triumphantly; “we’ll have one more. Go down and get it 

quickly, and wish our boy alive again.”
The man sat up in bed and flung the bedclothes from his quaking limbs. 

“You are mad!” he cried, aghast.
“Get it,” she panted; “get it quickly, and wish—Oh, my boy, my boy!”
Her husband struck a match and lit the candle. “Get back to bed,” he said 

unsteadily. “You don’t know what you are saying.”
“We had the first wish granted,” said the old woman feverishly; “why not 

the second?”
“A coincidence,” stammered the old man.
“Go and get it and wish,” cried his wife, quivering with excitement.
He went down in the darkness, and felt his way to the parlor, and then to 

the mantelpiece. The talisman was in its place, and a horrible fear that the 
unspoken wish might bring his mutilated son before him ere he could escape 
from the room seized upon him, and he caught his breath as he found that he 
had lost the direction of the door. His brow cold with sweat, he felt his way 
round the table, and groped along the wall until he found himself in the small 
passage with the unwholesome thing in his hand. l

Even his wife’s face seemed changed as he entered the room. It was white 
and expectant, and to his fears seemed to have an unnatural look upon it. He 
was afraid of her.

“Wish! ” she cried, in a strong voice.
“It is foolish and wicked,” he faltered.
“Wish! ” repeated his wife.
He raised his hand. “I wish my son alive again.” m

k
 

PREDICT
What do you think 
Mrs. White plans to 
do with the paw?

l
 

MOOD 
Reread lines 270–276.  
What imagery does the 
author use to establish 
the mood in this 
paragraph?

m
 

PREDICT
Do you think the Whites’ 
wish will be granted?  
Note the clues that 
influence your answer.

382 unit 3 : setting and mood

differentiated instruction

for english language learners
Vocabulary Support Use New Word Analysis 
to help students learn these words:
• marveling (line 252), “wondering, filled with 

surprise”
• quaking (line 261), “shivering; shaking”
• ere (line 272), “before”
• pulsating (line 289), “quivering; throbbing”

 BEST PRACTICES TOOLKIT—Transparency
New Word Analysis p. E8

for struggling readers
Comprehension Support [paired option] 
Model the Read Aloud/Think Aloud strategy 
to help students understand the change that 
has come over Mrs. White.  Read lines 239–251 
and state your understanding of what you’ve 
read and your predictions of what will come 
next.  Have pairs repeat this procedure as 
they read the rest of the page.

BEST PRACTICES TOOLKIT—Transparency
Read Aloud/Think Aloud p. A34

R E A D I N G  S T R A T E G Y :  Review

k  predict
Students’ predictions should reflect an 
understanding that Mrs. White’s desire for 
the paw is related to Herbert’s death.  For 
example, they may predict that Mrs. White 
will use the paw to wish that Herbert comes 
back to life.

revisit the big question
Are you 
 SUPERSTITIOUS?
Discuss In lines 248–260, does Mrs. White still 
think that the power of the monkey’s paw is 
just a superstitious belief?  Explain.  Possible 
answer: No.  She sees a connection between 
wishing on the paw and her son’s death, so now 
she believes that it can bring her son back.

T E X T  A N A L Y S I S

l
 mood

Possible answer: These images contribute 
to the tense mood of the passage:  
• the “mutilated son” (line 272)
• Mr. White “caught his breath” (line 273)
• “His brow cold with sweat” (line 274)
• Mr. White “groped” along the wall in the 

dark (line 275)
• Mr. White holds “the unwholesome thing” 

(line 276)

R E A D I N G  S T R A T E G Y :  Review

m predict
Students’ predictions should show an 
understanding of what has happened up 
to this point in the story with regard to the 
monkey’s paw.

382 unit 3 : setting and mood
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374-384_NA_L08TE-u03s3-monkey.indd   382 1/31/11   9:04:02 AM



290

The talisman fell to the floor, and he regarded it fearfully. Then he sank 
trembling into a chair as the old woman, with burning eyes, walked to the 
window and raised the blind.

He sat until he was chilled with the cold, glancing occasionally at the figure 
of the old woman peering through the window. The candle-end, which had 
burned below the rim of the china candlestick, was throwing pulsating shadows 
on the ceiling and walls, until, with a flicker larger than the rest, it expired. 

Describe the mood of 
this photograph.  What 
details contribute to 
this mood?

 the monkey’s paw 383

for advanced learners/pre–ap
Analyze Character What is Mr. White think-
ing about as he watches Mrs. White at the 
window (lines 284–288)?  Have students 
use the Open Mind diagram to explore 
Mr. White’s thoughts, based on what they 
have learned about him in the story.  They 
may use drawings, words and phrases, 
complete sentences, or a combination.  Invite 
students to share their completed diagrams.

 BEST PRACTICES TOOLKIT—Transparency
Open Mind p. D11

Analyze Visuals

Possible answer: The mood of this image is 
eerie and unsettling.  Details that contribute to 
the mood include the blurriness, the dark colors, 
and the shadows on the sinister-looking man in 
the foreground.

 the monkey’s paw 383
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The old man, with an unspeakable sense of relief at the failure of the talisman, 
crept back to his bed, and a minute or two afterward the old woman came 
silently and apathetically beside him.

Neither spoke, but lay silently listening to the ticking of the clock. A stair 
creaked, and a squeaky mouse scurried noisily through the wall. The darkness 
was oppressive, and after lying for some time gathering up his courage, he took 
the box of matches, and striking one, went downstairs for a candle.

At the foot of the stairs the match went out, and he paused to strike 
another; and at the same moment a knock, so quiet and stealthy as to be 
scarcely audible, sounded on the front door. n

The matches fell from his hand. He stood motionless, his breath suspended 
until the knock was repeated. Then he turned and fled swiftly back to his room, 
and closed the door behind him. A third knock sounded through the house.

“What’s that? ” cried the old woman, starting up.
“A rat,” said the old man in shaking tones— “a rat. It passed me on the stairs.”
His wife sat up in bed listening. A loud knock resounded through the house.
“It’s Herbert!” she screamed. “It’s Herbert!”
She ran to the door, but her husband was before her, and catching her by the 

arm, held her tightly.
“What are you going to do?” he whispered hoarsely.
“It’s my boy; it’s Herbert!” she cried, struggling mechanically. “I forgot it was 

two miles away. What are you holding me for? Let go. I must open the door.”
“Don’t let it in,” cried the old man, trembling.
“You’re afraid of your own son,” she cried, struggling. “Let me go. I’m 

coming, Herbert; I’m coming.”
There was another knock, and another. The old woman with a sudden 

wrench broke free and ran from the room. Her husband followed to the 
landing, and called after her appealingly as she hurried downstairs. He heard 
the chain rattle back and the bottom bolt drawn slowly and stiffly from the 
socket. Then the old woman’s voice, strained and panting.

“The bolt,” she cried loudly. “Come down. I can’t reach it.”
But her husband was on his hands and knees groping wildly on the floor 

in search of the paw. If he could only find it before the thing outside got in. 
A perfect fusillade18 of knocks reverberated through the house, and he heard 
the scraping of a chair as his wife put it down in the passage against the door. 
He heard the creaking of the bolt as it came slowly back, and at the same moment 
he found the monkey’s paw, and frantically breathed his third and last wish.

The knocking ceased suddenly, although the echoes of it were still in the 
house. He heard the chair drawn back, and the door opened. A cold wind 
rushed up the staircase, and a long loud wail of disappointment and misery from 
his wife gave him courage to run down to her side, and then to the gate beyond. 
The streetlamp flickering opposite shone on a quiet and deserted road. � o

300

310

320

330

 18. fusillade (fyLPsE-lädQ): discharge from many guns; a rapid outburst.

n
 

MOOD 
Reread lines 294–300.  
What sounds help create 
the mood in these 
paragraphs?

o
 

IDENTIFY THE 
NARRATOR
As you may recall, an 
objective narrator 
reports what he or she 
could have gathered 
from observation.  A 
subjective narrator 
shares details that 
could only be known if 
he or she were inside 
the character’s head.  
Reread lines 298–332 to 
determine whether the 
narrator is objective or 
subjective.  Explain your 
answer.

RL 6

384 unit 3 : setting and mood

differentiated instruction

for struggling readers
3 Targeted Passage [Lines 316–332]

This passage presents the conclusion of 
the story: Mr. White makes a third wish.
• Why does Mrs. White ask for help? (line 321)
• Why does Mr. White want to find the mon-

key’s paw? (lines 322–323)
• What is Mr. White’s last wish? (lines 

326–332)

Comprehension Support Make sure students 
understand the significance of Mrs. White’s 
statement “I forgot it was two miles away” 
(lines 311–312).  Prompt students to recall that 
the two-mile distance from the cemetery ex-
plains why it has taken so long for Mr. White’s 
wish to bring Herbert back.

T E X T  A N A L Y S I S

n
 mood

Possible answer: Sounds that help create 
the mood include the ticking of the clock, 
a creaking stair, a squeaky mouse scurrying 
inside the wall, and the quiet knock on the 
front door.

o   identify the narrator
Possible answer: This scene is described 
from the subjective point of view but could 
easily be mistaken for the objective point of 
view because most of the feelings the nar-
rator notes could have been inferred from 
the character’s actions and expressions.  The 
“giveaway” detail, however, is the sound of 
the knock that only the husband hears.  The 
fact that Mr. White knows what it is but the 
wife does not suggests that the narrator is 
relating events as they are experienced by 
Mr. White.

R E A D I N G  S K I L L

selection wrap–up
READ WITH A PURPOSE Now that students 
have read the story, ask them to explain the 
unintended consequences of Mr. White’s 
wishes. Possible answer: Mr. White’s son dies, 
and his dead body is brought back to life.  The 
wishes bring only grief and horror.

 CRITIQUE Ask students what they think of 
the author’s ability to build suspense.  Was he 
successful in creating interest without giving 
away too much of the story?  Why or why not?

INDEPENDENT READING
 Students may also enjoy reading Good Chase 

by Patrice Kindl, a story about a Goose Girl 
told in the fairy tale tradition, but with sev-
eral twists. 

Targeted Passage3

384 unit 3 : setting and mood
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Practice and ApplyAfter Reading

Comprehension
 1. Recall How does Mr. White get the monkey’s paw?

 2. Recall What power is the monkey’s paw supposed to have?

 3. Clarify Why does Sergeant-Major Morris throw the paw onto the fire?

Text Analysis
 4. Make Inferences At the end of the story, why did the knocking stop 

so suddenly?  Explain.

5. Examine Predictions Review the chart you created as you read.  Did most 
of your predictions come true?  Looking back at the places where your 
predictions were wrong, notice how W. W. Jacobs tried to surprise readers 
by giving false clues about what would happen.

6. Analyze Mood How would you describe this story’s mood?  Include your 
answer at the top of a chart like the one shown.  Then provide examples of 
setting descriptions, conversations, and imagery that are relevant to the 
creation of this mood.

  

Mood:

Setting Descriptions: Conversations: Imagery:

7. Analyze Type of Narrator Think back over the thoughts and emotions that 
were described by the narrator.  For the most part, which type of narrator 
appears to be telling this story, an objective narrator or a subjective one?  
Which type of narrator actually recounts the story?  Explain.

Extension and Challenge
 8. Reader’s Circle Consider what would have happened if Mrs. White had 

opened the door before her husband made the final wish.  Would you have 
liked to find out what was on the other side of the door?  Or is it better for 
you as a reader not to know?  In a small group, discuss your thoughts about 
the ending of “The Monkey’s Paw.”

Are you SUPERSTITIOUS?
Reread lines 160–161 of the story.  Are you more inclined to believe in 
superstitions or coincidence?  Why?

the monkey’s paw 385

RL 4 Determine the meaning 
of words and phrases as they 
are used in a text, including 
figurative and connotative 
meanings. RL 6 Analyze how 
differences in points of view 
create effects.

For preliminary support of post-reading 
questions, use these copy masters:

 
RESOURCE MANAGER—Copy Masters
Reading Check p. 86
Mood p. 79
Question Support p. 87
For additional questions, see page 73.

answers
Comprehension
 1. Mr. White’s friend, Sergeant-Major Morris, 

brings the monkey’s paw when he comes to 
visit.  Morris tosses it into the fire, but White 
pulls it out.

 2. The paw has the power to grant three 
wishes to three different men.

 3. Morris throws the paw into the fire because 
he believes it will do harm and he wants to 
destroy it. 

Text Analysis
Possible answers:
 4. The knocking stops because Mr. White 

wishes Herbert back to his grav e. 

5.  common core focus Examine 
 Predictions Students’ answers should be 
based on how well their predictions matched 
what actually happened in the story. 

 6. common core focus Analyze 
Mood The mood of the story is dark, sus-
penseful, and anxious.  Examples: Setting 
Descriptions: “the night was cold and wet” 
(line 1), “of all the beastly, slushy, out-of-the-
way places to live” (line 15); Conversations: 
“I don’t know what the first two were, but 
the third was for death” (lines 74–75), “I 
warn you of the consequences” (line 96); 
Imagery: “Mrs. White drew back with a 
grimace” (lines 58–59), “interrupted by a 
shuddering cry” (lines 130–131), “face was so 
horrible and so simian” (line 147).

 7.  common core focus Analyze Type 
of  Narrator The story appears to be told 
by an objective narrator because most of 
the events are described as if they were 
 witnessed by an outside observer.  However, 
occasionally the narrator reveals experiences 
and thoughts had by Mr. White which are 
not voiced and could not have been inferred 
even by a keen observer.  For example, 

Mr. White’s reason for saying “Hark at the 
wind,” a very private motive that would not 
necessarily have been guessed, is provided 
by the narrator in lines 7–8. 

Extension and Challenge
8. Students should provide thoughtful reasons 

for why they prefer one kind of ending 
over the other.  Remind them that “The 
Monkey’s Paw” is a horror story, and have 
them consider whether the reader’s horror 
is increased or decreased by not knowing 
exactly what is knocking on the door.

Are you SUPERSTITIOUS? 
Students may say that the story 
influenced them to become more 
superstitious; others may say that the 
story is fiction and they are no more 
superstitious after reading it.

  the monkey’s paw 385
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Vocabulary in Context
 vocabulary practice

Choose the word in each group that is most nearly opposite in meaning 
to the boldfaced word.

 1. peril: (a) safety, (b) risk, (c) hazard
 2. credulity: (a) simplicity, (b) doubt, (c) openness
 3. resignation: (a) respect, (b) resistance, (c) acceptance
 4. compensation: (a) consideration, (b) reward, (c) loss
 5. fate: (a) choice, (b) destiny, (c) luck
 6. grimace: (a) frown, (b) scowl, (c) grin

academic vocabulary in writing

Why do you suppose writers so often rely on stormy weather and night time to 
create a fearful or suspenseful mood?  Use at least one Academic Vocabulary 
word to write a one-paragraph answer. 

vocabulary strategy: the latin root cred
The vocabulary word credulity contains the Latin root cred, meaning “to believe” 
or “to trust.”  A number of commonly used English words are formed using cred.  
To figure out the meanings of unfamiliar words containing cred, use your 
knowledge of the root as well as any context clues provided.

PRACTICE Choose a word from the web to complete each of the 
following sentences.  Use context clues or, if necessary, consult a 
dictionary.

 1. A person must get the proper ______ before he or she is able 
to teach. 

 2. Sharon didn’t approve of the club’s ______, so she didn’t join. 
 3. I gave no ______ to his story, which changed each time he 

told it. 
 4. The violinist received several rounds of applause after her ______ 

performance. 
 5. They hoped to ______ the candidate by focusing on his lack of experience.

• circumstance  • emerge  • predominant  • rely  • technology

Go to thinkcentral.com.
KEYWORD: HML8-386

Interactive
Vocabulary

compensation

credulity

fate

grimace

peril

resignation

incredible

credentials

credence

credo

discredit

cred

386 unit 3: setting and mood

L 4b Use common, grade-
appropriate Latin roots as clues 
to the meaning of a word. 

differentiated instruction

for english language learners
Vocabulary Practice Divide students into 
three groups.  Give each group two of the 
words and have them fill out a Word Forms 
chart of each word.  Have each group share 
their work with the whole class.

for advanced learners/pre–ap
Vocabulary Strategy Challenge students to 
brainstorm more words with the Latin root 
cred.  Then have them write a sentence for 
each word that gives context clues to the 
word’s meaning.

Keywords direct students to a WordSharp 
tutorial on thinkcentral.com or to other types 
of vocabulary practice and review. 

Interactive Vocabulary

answers
Vocabulary in Context

 vocabulary practice
 1. (a) safety
 2. (b) doubt 
 3. (b) resistance 
 4. (c) loss
 5. (a) choice

 6. (c) grin

 
RESOURCE MANAGER—Copy Master
Vocabulary Practice p. 84

academic vocabulary in writing
Remind students that Sergeant-Major Morris 
visited on a wet night, and the action at the 
end of the story takes place during the dark 
of a night.  Have them consider how these 
setting details help create the frightening, 
suspenseful mood.  Remind students to use at 
least one Academic Vocabulary word in their 
responses.

vocabulary strategy: 
the latin root cred 
Review with students the meaning of dis- 
(indicates reversal), in- (indicates within), and 
-ible (indicates capability or worth).  Encour-
age students to read through all the sentences 
before they identify the correct answers.  
Answers: 
 1. credentials
 2. credo
 3. credence
 4. incredible
 5. discredit

 
RESOURCE MANAGER—Copy Master
Vocabulary Strategy p. 85

386 unit 3 : setting and mood
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Language
 grammar in context: Maintain Subject-Verb Agreement
A compound subject is made up of two or more subjects joined by a conjunction, 
such as and, or, or nor.  The conjunction  determines whether you should use a 
singular or plural verb.  If a compound subject is joined by and, then it usually 
takes a plural verb.  If a compound subject is joined by or or nor, then the verb 
should agree in number with the part closest to it.

 Original:  Neither Mr. White nor the two men before him finds 
happiness.

 Revised:  Neither Mr. White nor the two men before him find 
happiness.  (The plural verb find is correct because the plural 
noun men is closer to it.)

PRACTICE Choose the verb form that agrees with each compound subject.

 1. Mr. and Mrs. White (has, have) different feelings about the paw. 
 2. Neither the paw nor the wishes (has, have) any effect on fate. 
 3. Herbert and his father (like, likes) to play chess.
 4. Either fate or several coincidences (lead, leads) to Herbert’s death and the 

company’s compensation.

For more help with subject-verb agreement with compound subjects, see 
page R65 in the Grammar Handbook.

reading-writing connection
Broaden your understanding of “The Monkey’s Paw” by responding to 
this prompt.  Then use the revising tip to improve your writing.

writing prompt revising tip

Short Constructed Response: Analysis
If someone offered you a monkey’s paw and 
claimed that it had the power to grant three 
wishes, would you use it?  Write one paragraph 
explaining how you would respond to such an 
offer.  Use details from the story to support your 
response.

Review your paragraph to 
make sure the verbs agree in 
number with the subjects.  Pay 
special attention to verbs with 
compound subjects.  If you find 
any subject-agreement errors, 
correct them.

YOUR

TURN

Go to thinkcentral.com.
KEYWORD: HML8-387

Interactive
Revision

the monkey’s paw 387

L 1 Demonstrate command of 
the conventions of standard 
English grammar and usage 
when writing.

for struggling writers
 1. Guide students in writing a topic 

sentence that states their opinion.
 2. Have students review the story to note 

examples that support their opinions.
 3. Help students use the examples to 

write sentences that support the topic 
sentence.

Assess
 DIAGNOSTIC AND SELECTION TESTS

Selection Test A pp. 103–104
Selection Tests B/C pp. 105–106

Interactive Selection Test on thinkcentral.com

Reteach
Level Up Online Tutorials on thinkcentral.com
Reteaching Worksheets on thinkcentral.com

Literature Lesson 38: Mood
Literature Lesson 10: Narrator
Grammar Lesson 4: Verb Agreement with 

Compound Subjects

Assess and Reteach

All of the interactive tools and features on 
WriteSmart are also available online 
at thinkcentral.com—in the Writing Center.

Writing Online
The following tools are available online at 
thinkcentral.com and on WriteSmart CD-ROM: 
• Interactive Graphic Organizers
• Interactive Student Models
• Interactive Revision Lessons
For additional grammar instruction, see 
GrammarNotes on thinkcentral.com.

Writing Online

Language
 grammar in context

Remind students that the subject is the part 
of the sentence that tells whom or what the 
sentence is about.  Ask students to identify 
the subject in this sentence: My three sons are 
skiing.
Answers: 

1. have 
2. have 
3. like 
4. lead

 
RESOURCE MANAGER—Copy Master
Maintain Subject-Verb Agreement p. 88

reading-writing connection
Discuss the topic with students.  Remind them 
that wishes can have unintended consequenc-
es, such as those that happened to the Whites.

 the monkey’s paw 387
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Before You Read

Paul Revere’s Ride

Connect to the Poem
Paul Revere’s fellow colonists counted on him to warn them when 
British soldiers marched toward their villages. Think of a time 
when people depended on you to do an important task.

Quickwrite Freewrite for a few minutes about the important task. 
Describe the job and your feelings about doing it.

Build Background
“Paul Revere’s Ride” celebrates the patriotism of Paul Revere 
(1735–1818), a colonist who supported American independence 
from Great Britain. On April 18, 1775, Revere rode from Boston 
to Lexington, Massachusetts, to warn local leaders that British 
soldiers were preparing to advance. He was arrested before 
he could reach his final destination.

• Revere was not the only one who rode through the countryside 
sounding the alert that night. He is best remembered, however, 
because of the popularity of Longfellow’s narrative poem.

• “Paul Revere’s Ride” was published in 1861, when the 
nation was beginning the Civil War. In those dark days, some 
Americans looked to the past for heroes that both Northerners 
and Southerners admired. Revere was just such a man .  

Meet 
Henry Wadsworth Longfellow

“We judge ourselves by what 
we feel capable of doing, while 
others judge us by what we 
have already done.”

—Henry Wadsworth Longfellow

A Popular Poet Using his 
knowledge of European writing 
traditions, Henry Wadsworth 
Longfellow created poems that 
are distinctly American. Many 
of his poems focused on people 
and events in American history. 
His gentle, romantic vision of the 
world made him the most popular 
American poet of his time.

Literary Works Longfellow’s 
historical poems include The 
Song of Hiawatha. “Paul 
Revere’s Ride” was published in 
Tales of a Wayside Inn, in 1863. 

Henry Wadsworth Longfellow was 
born in 1807 and died in 1882.

A map showing Paul Revere’s historic ride. 

Literature Online

Author Search For more about 
Henry Wadsworth Longfellow, 
go to  glencoe.com and enter 
QuickPass code GL39770u3.

338 UNIT 3 What’s More Important, the Journey or the Destination?



Set Purposes for Reading
BQ BIG Question

As you read “Paul Revere’s Ride,” think about the journey Paul 
Revere takes. What makes his route a difficult path?

 Literary Elements  Rhyme and Rhyme Scheme
Rhyme is the repetition of the ending sounds in words that are near 
each other in a poem. The most common form of rhyme in poetry is 
end rhyme, where the rhyming words appear at the ends of lines. 

The pattern of rhyme formed by the end rhyme is called rhyme 
scheme. A rhyme scheme can be shown by using letters to represent 
the end rhymes. Lines that rhyme share the same letter. For example, if 
you look at the first five lines of “Paul Revere’s Ride,” you will see that 
the rhyme scheme is aabba.
Rhyme and rhyme scheme are important because they make a poem 
pleasing to hear and easier to remember.  

As you read, think about the rhyme and rhyme scheme of Longfellow’s 
poem. Do rhyme and rhyme scheme make the poem more enjoyable 
for you to hear and easier for you to remember? 

 Reading Strategy   Monitor Comprehension
When you monitor your comprehension, you check to see whether 
you understand what you are reading as you are reading it.
It’s especially important to monitor your comprehension when you 
read poetry. Poems may present familiar ideas in new ways or use 
figurative language to tell a story.

When you monitor comprehension, you

• stop and summarize what you’ve read

• paraphrase difficult passages in simpler language 

• ask yourself questions about the passage and try to answer them 

 • clarify, or go back and reread a confusing section more slowly

As you read the narrative poem “Paul Revere’s Ride,” monitor your 
comprehension by making sure that you can identify the main 
character and setting and that you can summarize the main plot 
events. You may find it helpful to use a graphic organizer like the 
one below to summarize each stanza.

TRY ITTRY IT
Monitor Comprehension 
Read the excerpt from “The 
Drummer Boy of Shiloh.” What 
questions might you ask to 
understand the text? What 
words would you look up? Try 
to paraphrase the paragraph.

 [F]orty thousand men, 
exhausted by nervous 
expectation, unable to sleep 
for romantic dreams of battles 
yet unfought, lay crazily askew 
in their uniforms. A mile yet 
farther on, another army was 
strewn helter-skelter, turning 
slow, basting themselves with 
the thought of what they would 
do when the time came: a leap, 
a yell, a blind plunge their 
strategy, raw youth their 
protection and benediction.

 First Stanza First Stanza Second StanzaSecond Stanza

Paul Revere’s Ride 339

Learning Objectives

For pages 338–346

In studying this text, you 
will focus on the following 
objectives: 

Literary Study: Analyzing 
rhyme and rhyme scheme.

Reading: Monitoring 
comprehension.



Monitor Comprehension 
Underline the signal that the 
friend is to use.

Where will Paul Revere be 
waiting to see the signal?

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________

  Reading Strategy

148

5

10

15

20

Listen, my children, and you shall hear
Of the midnight ride of Paul Revere,
On the eighteenth of April, in Seventy-fi ve;1

Hardly a man is now alive
Who remembers that famous day and year.
He said to his friend, “If the British march
By land or sea from the town to-night,
Hang a lantern aloft in the belfry arch
Of the North Church tower as a signal light,—
One, if by land, and two, if by sea;
And I on the opposite shore will be,
Ready to ride and spread the alarm
Through every Middlesex2 village and farm,
For the country folk to be up and to arm.”

Then he said, “Good night!” and with muffl ed oar
Silently rowed to the Charlestown shore,
Just as the moon rose over the bay,
Where swinging wide at her moorings3 lay
The Somerset, British man-of-war;
A phantom ship, with each mast and spar
Across the moon like a prison bar,
And a huge black hulk, that was magnifi ed
By its own refl ection in the tide.

1. Seventy-five refers to 1775, the year of Paul Revere’s ride.
2. Middlesex refers to the county of Middlesex in Massachusetts. The Revolutionary War 

began here.
3.  The place where a ship is docked is called its moorings.



Rhyme and Rhyme Scheme 
Reread lines 25–30. Underline 
the word or words that rhyme 
with ears. Why do you think 
the poet uses end rhymes?

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________ 

____________________________ 

____________________________ 

____________________________

  Literary Element

149Paul Revere’s Ride

25

30

35

40

45

50

Paul Revere’s Ride

Meanwhile, his friend, through alley and 
     street,
Wanders and watches with eager ears,
Till in the silence around him he hears
The muster of men at the barrack door,
The sound of arms, and the tramp of feet,

And the measured tread of the grenadiers,4

Marching down to their boats on the shore.

Then he climbed the tower of the Old North Church,
By the wooden stairs, with stealthy tread,
To the belfry-chamber overhead,
And startled the pigeons from their perch
On the somber5 rafters, that round him made
Masses and moving shapes of shade,—
By the trembling ladder, steep and tall,
To the highest window in the wall,
Where he paused to listen and look down
A moment on the roofs of the town,
And the moonlight fl owing over all.

Beneath, in the churchyard, lay the dead,
In their night-encampment on the hill,
Wrapped in silence so deep and still
That he could hear, like a sentinel’s6 tread,
The watchful night-wind, as it went
Creeping along from tent to tent,
And seeming to whisper, “All is well!”
A moment only he feels the spell
Of the place and the hour, and the secret dread
Of the lonely belfry and the dead;
For suddenly all his thoughts are bent
On a shadowy something far away,

4.   A measured tread is a steady beat of footsteps. In the British army, grenadiers were foot 
soldiers.

5. Somber means “gloomy.”  
6.  A sentinel is a guard.

grenadier



Monitor Comprehension 
Reread lines 74–81. What 
idea does Longfellow express 
with “And the spark struck 
out by that steed, in his flight 
/ Kindled the land into flame 
with its heat”? 

____________________________

____________________________

____________________________

____________________________

____________________________

____________________________ 

____________________________ 

____________________________ 

____________________________
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Where the river widens to meet the bay,—
A line of black that bends and fl oats
On the rising tide, like a bridge of boats.

Meanwhile, impatient to mount and ride,
Booted and spurred, with a heavy stride
On the opposite shore walked Paul Revere.
Now he patted his horse’s side,
Now gazed at the landscape far and near,
Then, impetuous,7 stamped the earth,
And turned and tightened his saddlegirth;
But mostly he watched with eager search
The belfry-tower of the Old North Church,
As it rose above the graves on the hill,
Lonely and spectral8 and somber and still.
And lo! as he looks, on the belfry’s height
A glimmer, and then a gleam of light!
He springs to the saddle, the bridle he turns,
But lingers and gazes, till full on his sight
A second lamp in the belfry burns!

A hurry of hoofs in a village street,
A shape in the moonlight, a bulk in the dark,
And beneath, from the pebbles, in passing, a spark
Struck out by a steed fl ying fearless and fl eet:9

That was all! And yet, through the gloom and the 
light,

The fate of a nation was riding that night; 
And the spark struck out by that steed, in his fl ight,
Kindled the land into fl ame with its heat.

He has left the village and mounted the steep,10

  7.  Here, Impetuous means “acting suddenly.” When Revere tightened his saddlegirth, he 
tightened the belt that holds the saddle on a horse.

  8.  Something spectral is “ghost-like.”
  9. Fleet means “very fast.”
10.  A Steep is a steep hill.



  Literary Element

Rhyme and Rhyme Scheme 
Reread lines 84–87. What is 
the rhyme scheme of these 
lines? Check the correct 
answer.

! aabb
! abab
! abba
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And beneath him, tranquil and broad and deep,
Is the Mystic,11 meeting the ocean tides;
And under the alders12 that skirt its edge,
Now soft on the sand, now loud on the ledge,
Is heard the tramp of his steed as he rides.

It was twelve by the village clock,
When he crossed the bridge into Medford town.
He heard the crowing of the cock,
And the barking of the farmer’s dog,
And felt the damp of the river fog,
That rises after the sun goes down.

It was one by the village clock,
When he galloped into Lexington.
He saw the gilded13 weathercock
Swim in the moonlight as he passed,
And the meeting-house windows, blank and bare,
Gaze at him with a spectral glare,
As if they already stood aghast

11.  The Mystic is a river that flows into the Boston harbor.
12. Alders is a kind of tree.
13.  A gilded object has or looks like it has a thin coating of gold.
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Monitor Comprehension 
What does the speaker mean 
in line 112 when he says, “You 
know the rest”?
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At the bloody work they would look upon. 

It was two by the village clock,
When he came to the bridge in Concord town.
He heard the bleating of the fl ock,
And the twitter of birds among the trees,
And felt the breath of the morning breeze
Blowing over the meadows brown.
And one was safe and asleep in his bed
Who at the bridge would be fi rst to fall,
Who that day would be lying dead,
Pierced by a British musket-ball.

You know the rest. In the books you have read,
How the British Regulars14 fi red and fl ed,—
How the farmers gave them ball for ball,
From behind each fence and farm-yard wall,
Chasing the red-coats down the lane,
Then crossing the fi elds to emerge again
Under the trees at the turn of the road,
And only pausing to fi re and load.

So through the night rode Paul Revere;
And so through the night went his cry of alarm
To every Middlesex village and farm,—
A cry of defi ance and not of fear,
A voice in the darkness, a knock at the door,
And a word that shall echo forevermore!
For, borne on the night-wind of the Past,
Through all our history, to the last,
In the hour of darkness and peril15 and need,
The people will waken and listen to hear
The hurrying hoof-beats of that steed,
And the midnight message of Paul Revere.

14. Regulars are professional soldiers.  
15. Peril means “danger.”



TIP

After You Read

Inferring
Here are some tips to help 
you infer. Remember that 
when you infer, you use your 
reason and experience to 
guess at what the author 
does not come right out 
and say.

• Skim the selection for clues 
that may help explain the 
meaning of the line.

• Identify what descriptions, 
events, or relationships 
might tell you something 
the author wants you 
to know.

• Check to see if your 
inference makes sense in 
the context of the selection.

• Compare the events to 
your own experiences and 
then think about what the 
author is really saying.

Academic Vocabulary
“Paul Revere’s Ride” describes how the people of Middlesex, 
Massachusetts, coordinated a plan of attack against the British 
on the night of April 18, 1775. In the preceding sentence, 
coordinated means “worked together in a common effort.”

 To become more familiar with the word coordinated, draw and 
fill out a graphic organizer like the one below. Use a dictionary 
or thesaurus  if necessary. 

Respond and Think Critically
1. In a few sentences, sum up the story of Paul Revere’s ride as it 

is described in the narrative poem. [Summarize]

2. What did hanging two lanterns in the church represent? 
Why do you think it mattered if the British came by land or 
by sea? [Recall and Interpret]

3. In line 78, what does the speaker mean by “the fate of a nation 
was riding that night”? [Infer]

4. If Paul Revere’s ride had failed, in what way might our country 
be different today? [Draw Conclusions]

5. The poem says that Revere rode into Concord. In reality, he was 
arrested before he could get there. What might be the effect of a 
completely factual ending to the poem? [Synthesize]

6. BQ BIG Question Do you think that being alone while riding on 
his difficult path makes Paul Revere more or less heroic? Explain 
your opinion . [Evaluate]

Keep track of 
your ideas about 

the BIG Question in your 
unit Foldable.

“coordinated”“coordinated”

definitiondefinition synonymssynonyms

antonymsantonyms sentence/imagesentence/image

Literature Online

Selection Resources 
For Selection Quizzes, 
eFlashcards, and Reading-
Writing Connection activities, 
go to  glencoe.com and enter 
QuickPass code GL39770u3.
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Harriet Tubman (c. 1945)

 by William H. Johnson. 

Oil on paperboard, sheet. 29 ⁄" x 23 ⁄"
(73.5 cm x 59.3 cm).

by Ann Petry

How much should 
a person sacrifi ce 
for freedom?

 QuickTalk
How important is a person’s individual 

freedom to a healthy society? Discuss with 

a partner how individual freedom shapes 

American society.

from

CONDUCTOR ON THE 
UNDERGROUND RAILROAD

Harriet Tubman
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go.hrw.com Go

  Reader/Writer 
Notebook

Use your RWN to complete the activities 

for this selection.

Biography and Coherence A biography is the story of 
someone’s life written by another person. We “meet” the people in 
a biography the same way we get to know people in our own lives. 
We observe their actions and motivations, learn their values, and 
see how they interact with others. Soon, we feel we know them.

A good biography has coherence—all the details come 
together in a way that makes the biography easy to understand. 
In nonfi ction a text is coherent if the important details support the 
main idea and connect to one another in a clear order. 

Literary Perspectives Apply the literary perspective described 
on page 499 as you read this selection.

Finding the Main Idea The main idea is the central idea or 
message of a nonfi ction text. To fi nd the main idea, look for key 
statements made by the writer and for details that point to an 
important idea. Then, think about the meaning of all the details. 

Into Action As you read the biography, write down details that 
seem important. When you have fi nished, write the main idea. 

Harriet Tubman: Conductor on the Underground RailroadHarriet Tubman: Conductor on the Underground Railroad
Important detail:Important detail: “It was the largest group that she had 

ever conducted.”

Important detail:Important detail:

Th ink as a Reader/Writer
Find It in Your Reading In this biography, Ann Petry turns 
historical facts into a dramatic story. As you read, record in your 
Reader/Writer Notebook objective, or factual, passages and sub-
jective passages, which reveal the writer’s feelings and opinions.

Vocabulary
fugitives (FYOO juh tihvz) n.: people fl eeing 

from danger or oppression. Traveling by 

night, the fugitives escaped to the North.

incomprehensible (ihn kahm prih HEHN 

suh buhl) adj.: impossible to understand. 

The code that Harriet Tubman used was 

incomprehensible to slave owners.

incentive (ihn SEHN tihv) n.: reason to do 

something; motivation. The incentive of 

a warm house and good food kept the 

fugitives going.

dispel (dihs PEHL) v.: get rid of by driving 

away. Harriet tried to dispel the travelers’ 

fear of capture. 

eloquence (EHL uh kwehns) n.: ability to 

write or speak gracefully and convinc-

ingly. Frederick Douglass was known for 

his eloquence in writing and speaking.

Roots The Latin root loqui means “to 

speak.” What word in the Vocabulary list 

above comes from this root? How is its 

meaning the same or diff erent from that 

of the Latin root?

L8-497

Get a sneak peek of this story with a video 
introduction at: 

Learn It Online

 Literary Skills Understand characteristics 
of biography; understand coherence. Reading Skills 
Identify the main idea; identify supporting sentences.

SKILLS FOCUSSKILLS FOCUS
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M E E T  T H E  W R I T E R
go.hrw.com Go

Ann Petry
(1908–1997)

“A Message in the Story”
A native of Old Saybrook, Connecticut, Ann Petry was the 
granddaughter of a man who escaped from slavery on a 
Virginia plantation and went north by way of the Underground 
Railroad. She earned a Ph.D. in 1931 and worked as a pharma-
cist in her family’s drugstore before moving to New York, where 
she became a writer of books for young people and adults. 
About her writing she said:

“My writing has, of course, been infl uenced by the 
books I’ve read but it has been much more infl uenced 
by the circumstances of my birth and my growing up, 
by my family. . . .

“We always had relatives visiting us. Th ey added 
excitement to our lives. Th ey brought with them the 
aura and the customs of a very diff erent world. Th ey 
were all storytellers, spinners of yarns. So were my 
mother and my father.

“Some of these stories had been handed down from 
one generation to the next, improved, embellished, 
embroidered. Usually there was a message in the 

story, a message for the young, a message 
that would help a young black child 

survive, help convince a young 
black child that black is truly 
beautiful.”

Petry grew up listening 
to stories. How might 
this have shaped the 
way she wrote?

Build Background
In the Biblical Book of Exodus, Moses 

is chosen by God to lead the people of 

Israel out of slavery in Egypt. Moses 

takes his people on a long, perilous 

desert journey and leads them to the 

Promised Land. As you read this biog-

raphy, look for reasons why Harriet 

Tubman was called the Moses of her 

people. 

Preview the Selection
This excerpt from a biography relates 

how Harriet Tubman led a group of 

eleven people out of slavery in 1851. The 

fugitives traveled by night and slept by 

day, always on the alert. The risk of cap-

ture was constantly on their minds. 

Get more on the author’s life at:

L8-498

Learn It Online
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Read with a Purpose Read to discover how Harriet Tubman led 

enslaved people to freedom.

THE RAILROAD RUNS TO CANADA

A long the Eastern Shore of Maryland, 
in Dorchester County, in Caroline 
County, the masters kept hearing 

whispers about the man named Moses, who 
was running off  slaves. At fi rst they did not 
believe in his existence. Th e stories about 
him were fantastic, unbelievable. Yet they 
watched for him. Th ey off ered rewards for 
his capture.

Th ey never saw him. Now and then they 
heard whispered rumors to the eff ect that 
he was in the neighborhood. Th e woods 
were searched. Th e roads were watched. 
Th ere was never anything to indicate his 
whereabouts. But a few days aft erward, 
a goodly number of slaves would be gone 
from the plantation. Neither the master nor 
the overseer had heard or seen anything 
unusual in the quarter.1 Sometimes one 
or the other would vaguely remember hav-
ing heard a whippoorwill call somewhere 

in the woods, close by, late at night. Th ough 
it was the wrong season for whippoorwills.

Sometimes the masters thought they had 
heard the cry of a hoot owl, repeated, and 
would remember having thought that the 
intervals between the low moaning cry were 
wrong, that it had been repeated four times 
in succession instead of three. Th ere was 
never anything more than that to suggest 

1. quarter: area in a plantation where enslaved blacks 
lived. It consisted of windowless, one-room cabins 
made of logs and mud.

by Ann Petry

from

CONDUCTOR ON THE 
UNDERGROUND RAILROAD

Use this perspective to help you explore historical context.

A nalyzing Historical Context When applying this per-

spective, you view a literary text within its historical context. 

Specifi cally, you notice historical information about the time 

in which the author wrote, about the time in which the text is 

set, and about the ways in which people of the period saw and 

thought about the world in which they lived. History, in this 

biography, refers to the social, political, economic and cultural 

climate of the American South in the time period before the 

Civil War, when many African Americans were enslaved. As you 

read, use the notes and questions in the text to guide you in 

using this perspective.
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that all was not well in the quarter. Yet, when 
morning came, they invariably discovered 
that a group of the fi nest slaves had taken 
to their heels. A

Unfortunately, the discovery was almost 
always made on a Sunday. Th us a whole day 
was lost before the machinery of pursuit 
could be set in motion. Th e posters off ering 
rewards for the fugitives could not be 
printed until Monday. Th e men who made 
a living hunting for runaway slaves were out 
of reach, off  in the woods with their dogs 
and their guns, in pursuit of four-footed 
game, or they were in camp meetings saying 
their prayers with their wives and families 
beside them.

Harriet Tubman could have told them 
that there was far more involved in this 
matter of running off  slaves than signaling 
the would-be runaways by imitating the call 
of a whippoorwill, or a hoot owl, far more 
involved than a matter of waiting for a clear 
night when the North Star was visible.

In December 1851, when she started out 
with the band of fugitives that she planned 
to take to Canada, she had been in the 
vicinity of the plantation for days, planning 
the trip, carefully selecting the slaves that 
she would take with her. 

She had announced her arrival in the 
quarter by singing the forbidden spiritual2—
“Go down, Moses, ’way down to Egypt 
Land”—singing it soft ly outside the door of 
a slave cabin, late at night. Th e husky voice 
was beautiful even when it was barely more 
than a murmur borne on the wind. B

Once she had made her presence known, 
word of her coming spread from cabin to 
cabin. Th e slaves whispered to each other, 
ear to mouth, mouth to ear, “Moses is here.” 
“Moses has come.” “Get ready. Moses 
is back again.” Th e ones who had agreed to 
go North with her put ashcake3 and salt her-
ring in an old bandanna, hastily tied it into 
a bundle, and then waited patiently for the 
signal that meant it was time to start.

Th ere were eleven in this party, including 
one of her brothers and his wife. It was the 
largest group that she had ever conducted, 

A Read and Discuss How has the author gotten us interested? 

B  Literary Focus  Biography Do you think the details 

about Tubman’s voice are factual? Explain.

Vocabulary fugitives (FYOO juh tihvz) n.: people fl eeing 

from danger or oppression.

 2. forbidden spiritual: Spirituals are religious songs, 
some of which are based on the biblical story of the 
Israelites’ escape from slavery in Egypt. Plantation 
owners feared that the singing of certain spirituals 
might lead to rebellion.

 3. ashcake: cornmeal bread baked in hot ashes.
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but she was determined that more and 
more slaves should know what freedom 
was like.

She had to take them all the way to 
Canada. Th e Fugitive Slave Law4 was no 
longer a great many incomprehensible 
words written down on the country’s 
law books. Th e new law had become 
a reality. It was Th omas Sims, a boy, 
picked up on the streets of Boston at 
night and shipped back to Georgia. 
It was Jerry and Shadrach, arrested and 
jailed with no warning. C 

She had never been in Canada. 
Th e route beyond Philadelphia was 
strange to her. But she could not let the 
runaways who accompanied her know 
this. As they walked along, she told 
them stories of her own fi rst fl ight; she 
kept painting vivid word pictures of 
what it would be like to be free.

But there were so many of them 
this time. She knew moments of 
doubt, when she was half afraid and 
kept looking back over her shoulder, 
imagining that she heard the sound 
of pursuit. Th ey would certainly be 
pursued. Eleven of them. Eleven 
thousand dollars’ worth of fl esh and 

 4. Fugitive Slave Law: harsh federal law passed 
in 1850 stating that fugitives who escaped from 
slavery to free states could be forced to return 
to their owners. As a result, those who escaped 
were safe only in Canada. Th e law also made 
it a crime for a free person to help fugitives 
or to prevent their return.

Harriet Tubman.

Vocabulary incomprehensible (ihn kahm prih HEHN 

suh buhl) adj.: impossible to understand.

C  Literary Perspectives Historical Context What do 

the names of captured fugitives add to the biography’s impact?
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bone and muscle that belonged to Maryland 
planters. If they were caught, the eleven 
runaways would be whipped and sold 
South, but she—she would probably be 
hanged. D

Th ey tried to sleep during the day but 
they never could wholly relax into sleep. She 
could tell by the positions they assumed, by 
their restless movements. And they walked 
at night. Th eir progress was slow. It took 
them three nights of walking to reach the 
fi rst stop. She had told them about the place 
where they would stay, promising warmth 
and good food, holding these things out to 
them as an incentive to keep going.

When she knocked on the door of 
a farmhouse, a place where she and her 
parties of runaways had always been wel-
come, always been given shelter and plenty 
to eat, there was no answer. She knocked 
again, soft ly. A voice from within said, 
“Who is it?” Th ere was fear in the voice.

She knew instantly from the sound of 
the voice that there was something wrong. 
She said, “A friend with friends,” the pass-
word on the Underground Railroad.

Th e door opened, slowly. Th e man who 
stood in the doorway looked at her coldly, 
looked with unconcealed astonishment and 
fear at the eleven disheveled runaways who 
were standing near her. Th en he shouted, 
“Too many, too many. It’s not safe. My place 
was searched last week. It’s not safe!” and 
slammed the door in her face. E

She turned away from the house, frown-
ing. She had promised her passengers food 
and rest and warmth, and instead of that, 
there would be hunger and cold and more 
walking over the frozen ground. Somehow 
she would have to instill courage into these 
eleven people, most of them strangers, 
would have to feed them on hope and bright 
dreams of freedom instead of the fried 
pork and corn bread and milk she had 
promised them.

Th ey stumbled along behind her, half 
dead for sleep, and she urged them on, 
though she was as tired and as discouraged 
as they were. She had never been in 
Canada, but she kept painting wondrous 
word pictures of what it would be like. 
She managed to dispel their fear of pursuit 
so that they would not become hysterical, 
panic-stricken. Th en she had to bring 
some of the fear back, so that they would 
stay awake and keep walking though they 
drooped with sleep.

Yet, during the day, when they lay down 
deep in a thicket, they never really slept, 
because if a twig snapped or the wind sighed 
in the branches of a pine tree, they jumped 
to their feet, afraid of their own shadows, 
shivering and shaking. It was very cold, but 
they dared not make fi res because someone 
would see the smoke and wonder about it.

She kept thinking, eleven of them. Eleven 
thousand dollars’ worth of slaves. And she 
had to take them all the way to Canada. 

Vocabulary incentive (ihn SEHN tihv) n.: reason to do 

something; motivation.

dispel (dihs PEHL) v.: get rid of by driving away.

D  Reading Focus  Finding the Main Idea What impor-

tant detail do you learn in this paragraph?

E Read and Discuss What is happening with Harriet Tubman 

and her group?
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Sometimes she told them about Th omas 
Garrett, in Wilmington.5 She said he was 
their friend even though he did not know 
them. He was the friend of all fugitives. He 
called them God’s poor. He was a Quaker6 
and his speech was a little diff erent from that 
of other people. His clothing was diff erent, 
too. He wore the wide-brimmed hat that the 
Quakers wear.

She said that he had thick white hair, soft , 
almost like a baby’s, and the kindest eyes she 
had ever seen. He was a big man and strong, 

but he had never used his strength to harm 
anyone, always to help people. He would give 
all of them a new pair of shoes. Everybody. 
He always did. Once they reached his house 
in Wilmington, they would be safe. He would 
see to it that they were.

She described the house where he 
lived, told them about the store where he 
sold shoes. She said he kept a pail of milk 
and a loaf of bread in the drawer of his 
desk so that he would have food ready at 
hand for any of God’s poor who should 
suddenly appear before him, fainting 
with hunger. Th ere was a hidden room in 
the store. A whole wall swung open, and 
behind it was a room where he could hide 

Harriet Tubman (at left) with a group she helped escape from slavery.

 5. Wilmington: city in Delaware.
 6. Quaker: member of the Society of Friends, a reli-

gious group active in the movement to end slavery.

Harriet Tubman: Conductor on the Underground Railroad 503



fugitives. On the wall there were shelves 
fi lled with small boxes—boxes of shoes—
so that you would never guess that the wall 
actually opened. F

While she talked, she kept watching 
them. Th ey did not believe her. She could 
tell by their expressions. Th ey were think-
ing. New shoes, Th omas Garrett, Quaker, 
Wilmington—what foolishness was this? 
Who knew if she told the truth? Where was 
she taking them anyway?

Th at night they reached the next stop—
a farm that belonged to a German. She made 
the runaways take shelter behind trees at the 
edge of the fi elds before she knocked at the 
door. She hesitated before she approached 
the door, thinking, suppose that he too 
should refuse shelter, suppose—Th en she 
thought, Lord, I’m going to hold steady on to 
You and You’ve got to see me through—and 
knocked soft ly. 

She heard the familiar guttural voice say, 
“Who’s there?”

She answered quickly, “A friend with 
friends.”

He opened the door and greeted her 
warmly. “How many this time?” he asked.

“Eleven,” she said and waited, doubting, 
wondering.

He said, “Good. Bring them in.”
He and his wife fed them in the lamp-lit 

kitchen, their faces glowing as they off ered 
food and more food, urging them to eat, say-
ing there was plenty for everybody, have more 
milk, have more bread, have more meat.

Th ey spent the night in the warm 
kitchen. Th ey really slept, all that night and 
until dusk the next day. When they left , 
it was with reluctance. Th ey had all been 
warm and safe and well-fed. It was hard to 
exchange the security off ered by that clean, 
warm kitchen for the darkness and the cold 
of a December night.  G

“GO ON OR DIE”
Harriet had found it hard to leave the 
warmth and friendliness, too. But she 
urged them on. For a while, as they walked, 
they seemed to carry in them a measure 
of contentment; some of the serenity and 
the cleanliness of that big, warm kitchen 
lingered on inside them. But as they walked 
farther and farther away from the warmth 
and the light, the cold and the darkness 
entered into them. Th ey fell silent, sullen, 
suspicious. She waited for the moment 
when some one of them would turn muti-
nous. It did not happen that night.

Two nights later, she was aware that the 
feet behind her were moving slower and 
slower. She heard the irritability in their 
voices, knew that soon someone would 
refuse to go on.

She started talking about William Still 
and the Philadelphia Vigilance Committee.7 
No one commented. No one asked any ques-
tions. She told them the story of William 

G  Reading Focus  Finding the Main Idea What have 

you learned about the families who helped the travelers?

F Read and Discuss How does Harriet keep her group going 

even when they are exhausted and afraid?

 7. Philadelphia Vigilance Committee: group that off ered 
help to people escaping slavery. William Still, a free 
African American, was chairman of the committee.
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Viewing and Interpreting What details 

in this picture of Ellen Craft hide her real identity? 

Analyzing Visuals

and Ellen Craft  and how they escaped 
from Georgia. Ellen was so fair that 
she looked as though she were white, 
and so she dressed up in a man’s 
clothing and she looked like a wealthy 
young planter. Her husband, William, 
who was dark, played the role of her 
slave. Th us they traveled from Macon, 
Georgia, to Philadelphia, riding on 
the trains, staying at the fi nest hotels. 
Ellen pretended to be very ill—her 
right arm was in a sling and her right 
hand was bandaged because she was 
supposed to have rheumatism.8 Th us 
she avoided having to sign the reg-
ister at the hotels, for she could not 
read or write. Th ey fi nally arrived 
safely in Philadelphia and then went 
on to Boston.  H

No one said anything. Not one of 
them seemed to have heard her.

She told them about Frederick 
Douglass, the most famous of the 
escaped slaves, of his eloquence, of 
his magnifi cent appearance. Th en she 
told them of her own fi rst, vain eff ort at 
running away, evoking the memory of that 
miserable life she had led as a child, reliving 
it for a moment in the telling.

But they had been tired too long, hungry 
too long, afraid too long, footsore too long. 
One of them suddenly cried out in despair, 

 8. rheumatism (ROO muh tihz uhm): painful swelling 
and stiff ness of the joints or muscles.

H  Literary Focus Coherence In what way do the stories 

Tubman tells the fugitives help create a coherent biography?
Vocabulary eloquence (EHL uh kwehns) n.: ability to 

write or speak gracefully and convincingly.

“Let me go back. It is better to be a slave than 
to suff er like this in order to be free.”

She carried a gun with her on these 
trips. She had never used it—except as a 
threat. Now, as she aimed it, she experi-
enced a feeling of guilt, remembering that 
time, years ago, when she had prayed for the 
death of Edward Brodas, the Master, and 
then, not too long aft erward, had heard that 
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Viewing and Interpreting How might this scene of 

a plantation be like or unlike the plantation from which 

Harriet Tubman and the fugitives have escaped?

Analyzing Visuals

great wailing cry that came from the throats 
of the fi eld hands, and knew from the sound 
that the Master was dead.

One of the runaways said again, “Let 
me go back. Let me go back,” and stood still, 
and then turned around and said, over his 
shoulder, “I am going back.” 

She lift ed the gun, aimed it at the 
despairing slave. She said, “Go on with 
us or die.” Th e husky, low-pitched voice 
was grim.  I

He hesitated for a moment and then 
he joined the others. Th ey started walk-
ing again. She tried to explain to them why 

none of them could go back to the planta-
tion. If a runaway returned, he would turn 
traitor; the master and the overseer would 
force him to turn traitor. Th e returned slave 
would disclose the stopping places, the 
hiding places, the corn stacks they had used 
with the full knowledge of the owner of 
the farm, the name of the German farmer 
who had fed them and sheltered them. 
Th ese people who had risked their own 
security to help runaways would be ruined, 
fi ned, imprisoned.

She said, “We got to go free or die. And 
freedom’s not bought with dust.” 

I Read and Discuss What is going on between Harriet 

Tubman and the fugitives?

Group going to the fi elds at the James 

Hopkinson’s plantation, c. 1862. 

Photographer: Henry P. Moore.
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Th is time she told 
them about the long 
agony of the Middle 
Passage9 on the old slave 
ships, about the black 
horror of the holds, 
about the chains and the 
whips. Th ey too knew 
these stories. But she 
wanted to remind them 
of the long, hard way 
they had come, about the 
long, hard way they had 
yet to go. She told them 
about Th omas Sims, the 
boy picked up on the 
streets of Boston and 
sent back to Georgia. She 

said when they got him back to Savannah, 
got him in prison there, they whipped him 
until a doctor who was standing by watch-
ing said, “You will kill him if you strike him 
again!” His master said, “Let him die!”

Th us she forced them to go on. 
Sometimes she thought she had become 
nothing but a voice speaking in the 
darkness, cajoling, urging, threatening. 
Sometimes she told them things to make 
them laugh; sometimes she sang to them 
and heard the eleven voices behind her 
blending soft ly with hers, and then she 

knew that for the moment all was well 
with them.

She gave the impression of being a short, 
muscular, indomitable woman who could 
never be defeated. Yet at any moment she 
was liable to be seized by one of those curi-
ous fi ts of sleep,10 which might last for a few 
minutes or for hours.  J

Even on this trip, she suddenly fell 
asleep in the woods. Th e runaways, ragged, 
dirty, hungry, cold, did not steal the gun 
as they might have and set off  by themselves 
or turn back. Th ey sat on the ground near 
her and waited patiently until she awak-
ened. Th ey had come to trust her implicitly, 
totally. Th ey, too, had come to believe her 
repeated statement, “We got to go free or 
die.” She was leading them into freedom, 
and so they waited until she was ready 
to go on. K

Finally, they reached Th omas Garrett’s 
house in Wilmington, Delaware. Just as 
Harriet had promised, Garrett gave them all 
new shoes, and provided carriages to take 
them on to the next stop.

By slow stages they reached Philadelphia, 
where William Still hastily recorded their 
names, and the plantations whence they had 
come, and something of the life they had 
led in slavery. Th en he carefully hid what he 
had written, for fear it might be discovered. 

 9. Middle Passage: route traveled by ships carrying 
captured Africans across the Atlantic Ocean to the 
Americas. Th e captives endured the horrors of the 
Middle Passage crammed into holds, airless cargo 
areas below deck.

 10. fi ts of sleep: Harriet’s losses of consciousness were 
caused by a serious head injury that she had suff ered 
as a teenager. Harriet had tried to protect someone 
else from punishment, and an enraged overseer 
threw a two-pound weight at her head.

J  Literary Focus Biography What factual information 

about Harriet Tubman does this passage reveal?

K Read and Discuss What does this new detail about the gun 

reveal?
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In 1872 he published this record in book 
form and called it Th e Underground 
Railroad. In the foreword to his book he 
said: “While I knew the danger of keeping 
strict records, and while I did not then 
dream that in my day slavery would be 
blotted out, or that the time would come 
when I could publish these records, it used 
to aff ord me great satisfaction to take 
them down, fresh from the 
lips of fugitives on the way 
to freedom, and to preserve 
them as they had given 
them.” L

William Still, who was 
familiar with all the station 
stops on the Underground 
Railroad, supplied Harriet 
with money and sent her 
and her eleven fugitives on 
to Burlington, New Jersey.

Harriet felt safer now, 
though there were danger 
spots ahead. But the biggest part of her job 
was over. As they went farther and farther 
north, it grew colder; she was aware of the 
wind on the Jersey ferry and aware of the 
cold damp in New York. From New York 
they went on to Syracuse,11 where the tem-
perature was even lower.

In Syracuse she met the Reverend J. W. 
Loguen, known as “Jarm” Loguen. Th is was 
the beginning of a lifelong friendship. Both 

Harriet and Jarm Loguen were to become 
friends and supporters of Old John Brown.12

From Syracuse they went north again, 
into a colder, snowier city—Rochester. Here 
they almost certainly stayed with Frederick 
Douglass, for he wrote in his autobiography:

“On one occasion I had eleven fugitives 
at the same time under my roof, and it 
was necessary for them to remain with me 

until I could collect suffi  -
cient money to get them to 
Canada. It was the largest 
number I ever had at any 
one time, and I had some 
diffi  culty in providing 
so many with food and 
shelter, but, as may well be 
imagined, they were not 
very fastidious in either 
direction, and were well 
content with very plain food, 
and a strip of carpet on the 
fl oor for a bed, or a place on 

the straw in the barn loft .”
Late in December 1851, Harriet arrived 

in St. Catharines, Canada West (now 
Ontario), with the eleven fugitives. It had 
taken almost a month to complete this 
journey. M

M  Literary Perspectives Historical Context Does the 

journey’s one-month duration surprise you? Why or why not?

L  Literary Focus  Biography How might William Still’s 

records have been helpful in the creation of this biography?

11. Syracuse: city in central New York State.

 12. John Brown (1800–1859): abolitionist (opponent 
of slavery) who was active in the Underground 
Railroad. In 1859, Brown led a raid on the federal 
arsenal at Harpers Ferry, then in Virginia, in hopes 
of inspiring a slave uprising. Federal troops over-
powered Brown and his followers, and Brown was 
convicted of treason and hanged.

“W e got 

to go free 

or die.”
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from Harriet Tubman: Conductor on the 
Underground Railroad

Respond and Think Critically

Quick Check
 1. List at least three facts you learned about the 

Underground Railroad. List at least fi ve facts 
you learned about Harriet Tubman.

Read with a Purpose
 2. What strategies did Harriet Tubman use to get 

all eleven slaves safely to Canada?

Reading Skills: Finding the Main Idea
 3. Review your chart of the story’s details. What 

main idea is supported by these details? Write 
down this main idea in a new row at the 
bottom of the chart. 

Harriet Tubman: Conductor on the Harriet Tubman: Conductor on the 
Underground RailroadUnderground Railroad
Important detail:Important detail: “It was the largest 

group that she had 
ever conducted.”

Important detail:Important detail:
Main idea: Main idea: 

Literary Analysis
 4. Interpret How is Tubman like Moses in the 

Bible? What is her Promised Land? 

 5. Analyze You sense irony when something 
happens that is the opposite of what you 
expect. What is ironic about the fugitive hunt-
ers praying with their families on Sundays?

 6. Literary Perspectives What aspects of life in 
the 1860s made the fugitives’ journey easier 
than it would be in modern times? What 
aspects made their journey more diffi  cult?

Literary Skills: Biography and 
Coherence
 7. Analyze Petry creates a coherent text by 

tracking the physical journey that Tubman 
took. What other methods does Petry use to 
make Tubman’s journey easy to follow? 

Literary Skills Review: Character
8. Compare and Contrast What is the dif-

ference between a leader and a hero? Was 
Tubman a leader, a hero, or both? Explain. 

Th ink as a Reader/Writer
Use It in Your Writing Review your notes of 
objective and subjective passages in the selec-
tion. Now, describe a historical fi gure you admire, 
including factual details and your feelings about 
that person. 

Has reading this biography changed 
your mind about the value of 
freedom? Why or why not?

 Literary Skills Analyze a biography; 
evaluate the coherence of a text. Reading Skills Identify 
the main idea. 

SKILLS FOCUSSKILLS FOCUS
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from Harriet Tubman: Conductor on the 
Underground Railroad

Vocabulary Development
Vocabulary Check

Answer the following questions. Vocabulary 
words are in boldface.

 1. What are some reasons a person might 
become a fugitive?

 2. Is it easy to understand something that is 
incomprehensible?

 3. What incentive did Harriet Tubman have to 
lead the slaves to freedom?

 4. How did Tubman dispel the fears of the 
fugitives?

 5.  How did Frederick Douglass’s eloquence 
inspire Tubman and the fugitives?

Greek Roots and Affi  xes
The ancient Greek language helped shape many 
languages, including English. The Greek alphabet 
is the source of many of the letters we use today, 
and our practice of reading from left to right 
came from the Greek language. 

One way Greek words entered the English 
language was through the Christian Church. 
English words like monk, church, and prophet 
have Greek origins. Another way was through the 
revival of interest in classical Greek texts during 
the Renaissance, beginning in the 1300s. Here are 
some Greek roots and their English derivatives.

Greek Root Meaning English Word

–oct– eight octagon

–bio– life biography

–dem– people democracy

Roots Sort the words on 
the right into groups 
according to their roots, 
and write them in a chart 
like the one below. See 
if you can think of more 
words that share these 
roots.

Greek Root

–oct– –bio– –dem– 

Classical Greek is also a source for many 
English affi  xes—word parts added to a root to 
alter its meaning. Here are some common Greek 
affi  xes and their meanings:

Greek Affi  x Meaning English Word

anti– opposing antiwar

–ician specialist in technician

hyper– over; excessive hyperactive

Your Turn
Knowing the meanings of roots and affi  xes can 
help you defi ne new words. Use the roots and 
affi  xes from the charts to answer these questions:

 1. Does a person who is antisocial like being 
around people?

 2. If something is a biohazard, would you want 
to be near it? Why or why not?

 3. How might a hypercritical person act?

 4. When might you need an electrician?

 5. How many sides does an octagon have?

 6.  What kind of science is demography?

autobiography

octave 

democracy 

octet 

biosphere

demographics 

October 

biochemistry 

octogenarian
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CHOICESGrammar Link
Subject-Verb Agreement

In a sentence the verb should always agree in 
number with the subject. If the subject is singular, 
the verb should be singular. If the subject is plural, 
the verb should be plural.

Singular Verbs Plural Verbs

comes, helps, does, is come, help, do, are

EXAMPLES: He rides the bicycle. [The singular verb 
rides agrees with the singular subject He.] 
Most children love ice cream. [The plural verb 
love agrees with the plural subject children.]

Your Turn
Choose the form of the verb in parentheses that 
agrees with the subject in the sentence.

 EXAMPLE: The thought of bats (scare, scares) me. 
[The singular verb scares agrees with the singular 
subject thought.]

 1. Many years (has, have) passed.
 2. The teachers rarely (gives, give) high marks.
 3. Most airlines (doesn’t, don’t) serve meals.
 4. Why (is, are) these questions so hard?
 5. One of my teeth (hurts, hurt) a lot.
 6.  We (doesn’t, don’t) want to go to the lake.

Writing Applications Write a short paragraph 
using the following words as subjects: Harriet 
Tubman, fugitives, and group. Then, check each 
sentence to be sure your verbs all agree in number 
with your subjects.

As you respond to the Choices, use these Academic Vocabulary 
words as appropriate: observation, emphasize, reactions, defi ne.

REVIEW

Make a Time Line
In order to follow the sequence of events in 
the selection, draw a time line. Start with a 
straight line. At the left, write “Tubman leaves 
with eleven fugitives, December 1851.” Refer to 
the text to fi ll in the time line with other events. 
Your time line may not be exact, but it should 
emphasize the most important events in the 
biography and make the sequence of events 
clear.

CONNECT

Summarize a Biography
 Re-read the excerpt from the 

biography of Harriet Tubman. Then, write a sum-
mary of the biography. In the fi rst paragraph, 
include the title of the work, the author’s name, 
and a general observation about the work. In 
the second paragraph, summarize the important 
events covered in the biography.

EXTEND

Map an Escape
Group Project The fugitives discussed in this 
biography had an advantage over many others 
fl eeing slavery: They were escaping from the 
northernmost slave state, Maryland. Work with 
a group to fi nd out which states allowed slavery 
in 1851. Then, choose a location in one of those 
states and draw a map showing a possible route 
to freedom. Research the Underground Railroad 
to see if there were any stops along your route.

 Literary Skills Analyze a biography; 
evaluate the coherence of a text. Reading Skills Identify 
the main idea. Vocabulary Skills Demonstrate knowledge 
of literal meanings of words and their usage; identify and 
use Greek roots and affi  xes to understand vocabulary; use 
academic vocabulary appropriately. Grammar Skills 
Demonstrate understanding of correct subject-verb 
agreement.

SKILLS FOCUSSKILLS FOCUS
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The Puritan Tradition

from Sinners in the Hands of an Angry God
Sermon by Jonathan Edwards

did you know? 

Jonathan Edwards . . .

•  wrote a paper on spiders 

at age 11.

•  died as a result of a 

smallpox inoculation.

•  was the grandfather 

of Aaron Burr, vice-

president under Thomas 

Jefferson.

Meet the Author

When Jonathan Edwards delivered a 
sermon, with its fiery descriptions of hell 
and eternal damnation, people listened. 
Edwards believed that religion should 
be rooted not only in reason but also in 
emotion. Although 19th-century editors 
tried to tone down his style, Edwards is 
recognized today as a masterful preacher. 
In fact, he is considered by many to be 
America’s greatest religious thinker.

A Spiritual Calling Born in East Windsor, 
Connecticut, Edwards was a child prodigy 
and entered what is now Yale University 
at the age of 12. While a graduate student 
there, Edwards experienced a spiritual 
crisis that led to what he later described 
as “religious joy.” He came to believe that 
such an intense religious experience was 
an important step toward salvation.

 In 1722, after finishing his education, 
Edwards followed the path of 

his father and grandfather and 
became a Puritan minister. In 
1726, Edwards began assisting 
his grandfather, who was the 
minister at the parish church in 
Northampton, Massachusetts. 
When his grandfather died three 
years later, Edwards became the 

church’s pastor.

Religious Revivalist Edwards 
soon became an effective 

preacher. In 1734 and 

1735, he delivered a series of sermons that 
resulted in a great number of conversions. 
The converts believed they had felt God’s 
grace and were “born again” when they 
accepted Jesus Christ.

 Edwards’s sermons helped trigger the 
Great Awakening, a religious revival that 
swept through New England from 1734 
to 1750. The movement grew out of a 
sense among some Puritan ministers that 
their congregations had grown too self-
satisfied. Delivered at the height of the 
Great Awakening, “Sinners in the Hands 
of an Angry God” is the most famous of 
Edwards’s nearly 1,200 sermons.

Last Years Although Edwards inspired 
thousands, his church dismissed him 
in 1750 because he wanted to limit 
membership to those who had undergone 
conversion. A year later, Edwards went 
to Stockbridge, Massachusetts, where he 
became a missionary in a Native American 
settlement. In 1757, he accepted an 
appointment as president of what is now 
Princeton University.

 By the time of Edwards’s death the 
following year, the extremism of the 
Great Awakening had been rejected. 
However, his vision of humanity 
suspended, like a spider, over the 
burning pit of hell still maintains its 
emotional impact.

Jonathan Edwards 1703–1758

KEYWORD: HML11-122AVIDEO TRAILER

Edwards followed
his father and g

became a Pur
1726, Edwar
his grandfath
minister at th
Northampto
When his gra
years later, E

church’s pasto

Religious Rev

soon bec
preach

Go to thinkcentral.com.  KEYWORD: HML11-122B

Author Online

122 

READING 6 Analyze how 
rhetorical techniques in 
historically important speeches 
influence the reader, evoke 
emotions, and create meaning. 
7 Analyze the meaning of 
biblical allusions in words, 
phrases, passages, and literary 
works. 10A Evaluate how the 
author’s purpose and audience 
affect the tone of persuasive 
texts. RC-11(A) Reflect on 
understanding to monitor 
comprehension.



What keeps you   
      in line?
A sense of morality probably keeps 

you from cheating on a test.  In other 

words, you know cheating is wrong.  But 

there are other reasons for behaving 

morally.  Some people are anxious to 

please.  Others fear the consequences of 

breaking the rules.  Jonathan Edwards 

uses fear to get his point across in the 

sermon you’re about to read. 

ROLE-PLAY With a partner, take turns 

role-playing a conversation with a child 

who has been stealing.  Your mission is 

to persuade him or her to stop.  Before 

you begin, consider how best to keep 

the child in line.  For example, you might 

frighten or shame the child or appeal to 

his or her pride.

 literary analysis: persuasion

Puritan theologian Jonathan Edwards delivered powerfully 

persuasive sermons. As in all persuasive writing, an Edwards 

sermon is shaped by the author’s purpose, his audience, and 

his context—that is, his reason for preaching, his Puritan 

congregation, and the times in which the Puritans lived.  One of 

Edwards’s most prominent rhetorical or persuasive techniques 

is the use of biblical allusions—references to figures, events, 

or places in the Bible that he assumed his congregation would 

recognize.

As you read Edwards’s sermon, look for passages that reveal 

how purpose and audience affect the tone of his sermon.

 reading skill: analyze emotional appeals

Emotional appeals are messages designed to persuade an 

audience by creating strong feelings. They often include sensory 

language to create vivid imagery and loaded words to create 

these types of feelings:

• fear, which taps into a fear of losing one’s safety or security

• pity, which draws on a sympathy or compassion for others

• guilt, which relies on one’s sense of ethics or morality

As you read, use a chart like the one below to record examples 

of language that appeals to the emotions.

Examples Emotional Appeals

“arrows of death fly unseen” appeals to fear by creating anxiety, 
unease

 vocabulary in context

Jonathan Edwards uses the listed words to help convey his 

spiritual message.  Choose a word from the list that is a 

synonym for each of the numbered words.

word 

list

abhor

abominable

appease

ascribe

deliverance

discern

incense

induce

mitigation

whet

 1. detest 3. sharpened 5. attribute

 2. easing 4. anger greatly

Complete the activities in your Reader/Writer Notebook.
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background  Jonathan Edwards delivered his sermon “Sinners in the Hands of an 

Angry God” in 1741 to a congregation in Enfield, Connecticut.  Edwards read the sermon, 

as he always did, in a composed style, with few gestures or movements.  However, the 

sermon had a dramatic effect on his parishioners, many of whom wept and moaned.  

10

We find it easy to tread on and crush a worm that we see crawling on the earth; so 
it is easy for us to cut or singe a slender thread that any thing hangs by; thus easy 
is it for God when he pleases to cast his enemies down to hell. . . .

They1 are now the objects of that very same anger and wrath of God, that is 
expressed in the torments of hell. And the reason why they do not go down to hell 
at each moment, is not because God, in whose power they are, is not then very 
angry with them; as angry as he is with many miserable creatures now tormented 
in hell, who there feel and bear the fierceness of his wrath. Yea, God is a great deal 
more angry with great numbers that are now on earth; yea, doubtless, with many 
that are now in this congregation, who it may be are at ease, than he is with many 
of those who are now in the flames of hell. a

	 1.	 they: Earlier in the sermon, Edwards refers to all “unconverted men,” whom he considers God’s enemies.  

Unconverted men are people who have not been “born again,” meaning that they have not accepted 

Jesus Christ.

Jonathan Edwards

of an

Analyze Visuals
This painting by 

Italian artist Giuseppe 

Arcimboldo presents an 

allegory of fire.  What 

lesson or message does 

the painting seem to 

suggest about the 

meaning of fire?

a
 

Persuasion 

Reread lines 8–11. Notice 

that Edwards  directly 

addresses his audience in 

these lines.  How do you 

imagine the audience 

responded to these 

words? 

Fire, allegory (1566), Giuseppe Arcimboldo. Painted for Emperor 
Maximillian II. Limewood, 66.5 cm × 51 cm. Inv. 1585. Kunsthistorisches 

Museum, Vienna. © Erich Lessing/Art Resource, New York.
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	 2.	 natural men: people who have not been born again.

	 3.	 would fain: would rather.

	 4.	 Mediator: Jesus Christ, who mediates, or is the means of bringing about, salvation.

	 5.	 closets: private rooms for meditation.

So that it is not because God is unmindful of their wickedness, and does 
not resent it, that he does not let loose his hand and cut them off. God is not 
altogether such an one as themselves, though they may imagine him to be so. The 
wrath of God burns against them, their damnation does not slumber; the pit is 
prepared, the fire is made ready, the furnace is now hot, ready to receive them; the 
flames do now rage and glow. The glittering sword is whet, and held over them, 
and the pit hath opened its mouth under them. . . . b

Unconverted men walk over the pit of hell on a rotten covering, and there are 
innumerable places in this covering so weak that they will not bear their weight, 
and these places are not seen. The arrows of death fly unseen at noonday; the 
sharpest sight cannot discern them. God has so many different unsearchable ways 
of taking wicked men out of the world and sending them to hell, that there is 
nothing to make it appear, that God had need to be at the expense of a miracle, or 
go out of the ordinary course of his providence, to destroy any wicked man, at any 
moment. . . .

So that, thus it is that natural men2 are held in the hand of God, over the pit of 
hell; they have deserved the fiery pit, and are already sentenced to it; and God is 
dreadfully provoked, his anger is as great towards them as to those that are actually 
suffering the executions of the fierceness of his wrath in hell; and they have done 
nothing in the least to appease or abate that anger, neither is God in the least 
bound by any promise to hold them up one moment; the devil is waiting for 
them, hell is gaping for them, the flames gather and flash about them, and would 
fain3 lay hold on them, and swallow them up; the fire pent up in their own hearts 
is struggling to break out: and they have no interest in any Mediator,4 there are 
no means within reach that can be any security to them. In short, they have no 
refuge, nothing to take hold of. . . . c

The bow of God’s wrath is bent, and the arrow made ready on the string, and 
justice bends the arrow at your heart, and strains the bow, and it is nothing but 
the mere pleasure of God, and that of an angry God, without any promise or 
obligation at all, that keeps the arrow one moment from being made drunk with 
your blood. Thus all you that never passed under a great change of heart, by the 
mighty power of the Spirit of God upon your souls; all you that were never born 
again, and made new creatures, and raised from being dead in sin, to a state of new, 
and before altogether unexperienced light and life, are in the hands of an angry 
God. However you may have reformed your life in many things, and may have 
had religious affections, and may keep up a form of religion in your families and 
closets,5 and in the house of God, it is nothing but his mere pleasure that keeps you 
from being this moment swallowed up in everlasting destruction. . . . d

The God that holds you over the pit of hell, much as one holds a spider, or 
some loathsome insect over the fire, abhors you, and is dreadfully provoked: his 
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whet (hwDt) adj. 

sharpened 

discern (dG-sûrnP) v. to 

perceive or recognize 

something

appease (E-pCzP) v. to 

bring peace, quiet, or calm 

to; to soothe

c
 

EMOTIONAL AppEALs

Loaded language, or 

words with strong 

emotional associations, 

can be used to influence 

an audience’s attitude.  

What examples of loaded 

language do you see in 

lines 27–30?

d
 

pErsuAsION 

The imagery in lines 

38–42 is well suited to 

the serrmon’s historical 

context.  Why might the 

bow and arrow have held 

negative associations for 

Colonial Americans?

abhor (Bb-hôrP) v.  to 

regard with disgust

b
 

EMOTIONAL AppEALs

Reread lines 14–18.  What 

imagery does Edwards 

use in these lines?
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wrath towards you burns like fire; he looks upon you as worthy of nothing else, 
but to be cast into the fire; he is of purer eyes than to bear to have you in his sight; 
you are ten thousand times more abominable in his eyes, than the most hateful 
venomous serpent is in ours. You have offended him infinitely more than ever a 
stubborn rebel did his prince; and yet it is nothing but his hand that holds you 
from falling into the fire every moment. It is to be ascribed to nothing else, that 
you did not go to hell the last night; that you was suffered6 to awake again in 
this world, after you closed your eyes to sleep. And there is no other reason to be 
given, why you have not dropped into hell since you arose in the morning, but 
that God’s hand has held you up. There is no other reason to be given why you 
have not gone to hell, since you have sat here in the house of God, provoking 
his pure eyes by your sinful wicked manner of attending his solemn worship. 

60

	 6.	 you was suffered: you were permitted.

Babylon Burning. From the Apocalypse of Saint John (Revelations 18). Luther Bible, First Edition. 1530. Private collection. Photo © Art Resource, New York.

abominable  

(E-bJmPE-nE-bEl) adj. 

thoroughly detestable

ascribe (E-skrFbP) v.  to 

attribute to a specified 

cause or source
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Yea, there is nothing else that is to be given as a reason why you do not this very 
moment drop down into hell. e

O sinner! Consider the fearful danger you are in: it is a great furnace of wrath, 
a wide and bottomless pit, full of the fire of wrath, that you are held over in the 
hand of that God, whose wrath is provoked and incensed as much against you, 
as against many of the damned in hell. You hang by a slender thread, with the 
flames of divine wrath flashing about it, and ready every moment to singe it, and 
burn it asunder;7 and you have no interest in any Mediator, and nothing to lay 
hold of to save yourself, nothing to keep off the flames of wrath, nothing of your 
own, nothing that you ever have done, nothing that you can do, to induce God to 
spare you one moment. . . .

It is everlasting wrath. It would be dreadful to suffer this fierceness and wrath 
of Almighty God one moment; but you must suffer it to all eternity. There will 
be no end to this exquisite8 horrible misery. When you look forward, you shall 
see a long forever, a boundless duration before you, which will swallow up your 

70

	 7.	 burn it asunder (E-sOnPdEr): burn it into separate parts or pieces.

	 8.	 exquisite (DkPskwG-zGt): intensely felt.

Detail of Hell, Hendrik met de Bles, Kunsthistorisches Museum, Vienna. © Erich Lessing/Art Resource, New York.
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emotional appeals

Notice the use of the 

simile, or comparison, 

in lines 50–65.  In what 

way does comparing 

the audience to a spider 

appeal to fear? 

incense (Gn-sDnsP) v. to 

cause to be extremely 

angry

induce (Gn-dLsP) v. to 

succeed in persuading 

someone to do something
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thoughts, and amaze your soul; and you will absolutely despair of ever having 
any deliverance, any end, any mitigation, any rest at all. You will know certainly 
that you must wear out long ages, millions of millions of ages, in wrestling and 
conflicting with this almighty merciless vengeance; and then when you have so 
done, when so many ages have actually been spent by you in this manner, you will 
know that all is but a point to what remains. So that your punishment will indeed 
be infinite. Oh, who can express what the state of a soul in such circumstances is! 
All that we can possibly say about it, gives but a very feeble, faint representation 
of it; it is inexpressible and inconceivable: For “who knows the power of God’s 
anger?”9

How dreadful is the state of those that are daily and hourly in the danger of 
this great wrath and infinite misery! But this is the dismal case of every soul in this 
congregation that has not been born again, however moral and strict, sober and 
religious, they may otherwise be. . . . 

And now you have an extraordinary opportunity, a day wherein Christ has 
thrown the door of mercy wide open, and stands in the door calling and crying 
with a loud voice to poor sinners; a day wherein many are flocking to him, and 
pressing into the kingdom of God. Many are daily coming10 from the east, west, 
north, and south; many that were very lately in the same miserable condition that 
you are in, are now in a happy state, with their hearts filled with love to him who 
has loved them, and washed them from their sins in his own blood, and rejoicing 
in hope of the glory of God. How awful is it to be left behind at such a day! To 
see so many others feasting, while you are pining and perishing! To see so many 
rejoicing and singing for joy of heart, while you have cause to mourn for sorrow 
of heart, and howl for vexation of spirit! How can you rest one moment in such a 
condition? . . .

Therefore, let every one that is out of Christ, now awake and fly from the wrath 
to come. . . . � f
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 9. “who knows . . . anger?”:  an allusion to Psalm 90:11 in the Bible—“Who knoweth the power 
of thine anger?”

 10. Many . . . coming:  a reference to the hundreds of people who were being converted during 
the Great Awakening.

deliverance (dG-lGvPEr-Ens) 
n. rescue from danger

mitigation (mGt-G-gAPshEn)
n. lessening of something 
that causes suffering

f
 

ALLUSION 
Reread lines 75 to the 
end, and consider how 
purpose and audience 
influence Edwards’s 
language in these lines.  
As habitual readers of 
the Bible, members of his 
congregation would be 
familiar with the biblical 
contrast between a God 
of wrath and a God of 
mercy.  In lines 87–88, they 
would recognize a biblical 
allusion or reference in 
the quotation from Psalm 
90.  In line 99, they would 
hear echoes of biblical 
passages that identify 
Christ as the lamb of God 
and that associate Christ’s 
blood with the cleansing 
of sin.  How do allusions 
such as these increase 
the persuasive appeal of 
Edwards’s sermon?  Cite 
evidence from the selection 
to support your response.

 TEKS 7
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130 unit 1: early american writing

After Reading

Comprehension
 1. Recall According to Jonathan Edwards’s sermon, what is a constant threat

to all human beings?

 2. Clarify In Edwards’s view, what must sinners do to be spared God’s wrath?

 3. Summarize What key image does Edwards use to persuade his audience?

Literary Analysis

 4. Analyze Emotional Appeals Review the examples of words, phrases, and 

images you recorded as you read.  How does this language effectively appeal 

to the audience’s emotions and get Edwards’s message across?

 5. Analyze Persuasion What role does the appeal to fear or terror play in 

Edwards’s sermon?  How do biblical allusions support the writer’s appeal to 

fear?  Cite evidence from the sermon to support your response.  

 6. Draw Conclusions How would you describe Jonathan Edwards’s view of the 

following?  Cite specific examples for each.

• God • Christ • humanity

 7. Compare Literary Works Use a chart like the one shown to compare some of 

Jonathan Edwards’s and Anne Bradstreet’s attitudes and beliefs.  Cite specific 

d etails from their writings to support your ideas.

Literary Criticism
 8. Historical Context In the 18th century, many people died at a much younger 

age than they do today.  How might awareness of the fragility of life have 

affected people’s receptiveness to Edwards’s sermon?

What keeps you in line?

In this well-known sermon, Edwards acknowledges that his listeners may 

already be moral and religious. If he isn’t trying to “scare” listeners into moral 

behavior, what is his true purpose? 

Edwards Bradstreet

Eternal Life

God’s Relation 

to People

Religious Beliefs

Human Frailty

READING 6 Analyze how rhetorical 
techniques in historically important 
speeches influence the reader, evoke 
emotions, and create meaning. 
7 Analyze the meaning of biblical 
allusions in words, phrases, passages, 
and literary works. 10A Evaluate 
how the author’s purpose and 
audience affect the tone of 
persuasive texts. RC-11(A) Reflect 
on understanding to monitor 
comprehension.
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Vocabulary in Context
 vocabulary practice

Decide whether the boldface words make the statements true or false.

 1. If a movie is said to be abominable, you should expect to hate it.
 2. A good way to appease a friend is to criticize her.
 3. Feeding the hungry would result in the mitigation of their suffering.
 4. If you discern a difference between two documents, you notice that they are 

not alike.
 5. A person who abhors you is probably a close friend.
 6. When you ascribe a motive to a crime, you explain why someone did it.
 7. One way to incense someone is to say something complimentary.
 8. If you have trouble cutting a steak, it might help to whet your knife.
 9. An example of deliverance is the rescue of passengers from a sinking ship.
 10. If I induce you to help me do a hard job, I have managed to persuade you.

academic vocabulary in writing

What does Edwards’s sermon reveal about Puritan thought on the human 
condition? Do you think the Puritans believed that they had full control over 
their own lives? Write a paragraph explaining how Puritans saw themselves 
in relation to God, and use at least one Academic Vocabulary word in your 
response.

vocabulary strategy: connotation
Though some words may have the same definition, their connotations, or shades 
of meaning, can vary. In Edwards’s sermon, for example, the word incensed 
suggests a stronger feeling than angered. As you read large sections of text, you 
can use context clues to determine a word’s exact shade of meaning.

PRACTICE Based on context clues, select a more intense word from the following 
list to replace each boldface word in the paragraph.

Our debate team has placed second in state competition for the past three 
years. Next year, we have to figure out a way to take first place. The difference 
in our score and those of the teams that beat us has been minor, so we haven’t 
been too unhappy about placing second. In fact, we have no dislike of the 
other teams. Nevertheless, bringing the trophy home next year will be a very 
important occasion.

• document  • illustrate  • interpret  • promote  • reveal

• antipathy  • disconsolate  • contrive  • momentous  • negligible

word list

abhor
abominable
appease
ascribe
deliverance
discern
incense
induce
mitigation
whet

Go to thinkcentral.com.  
KEYWORD: HML11-131

Interactive
Vocabulary

READING 1B Analyze textual context 
(in larger sections of text) to draw 
conclusions about the nuance in 
word meanings.
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